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PREFACE

ENGLISH TEACHING CONFERENCE (ETC) is an annual academic agenda providing anopportunity for English language teachers, lecturers, practitioners and teacher candidates toshare their experience and practice in the area of English language teaching (ELT). Thisconference is also part of the bimonthly English Teacher’s Best Practices Forum hosted byEnglish Department, Faculty of Languages and Arts, Universitas Negeri Surabaya.
ETC 2017 is the third English Teaching Conference. Its design is similar to the one held back in2015, the first ETC in which we had call for papers to give opportunities to participants toshare their ideas through academic articles which are also presented in parallel sessions. Yet,different from 1st ETC whose participants were mostly nearby teachers, the participants of thisyear conference also come from out of East Java area. Beside two parallel sessions, ETC 2017has a plenary session with three speakers who will present papers based on their expertise.
This year, participants of this conference, either who come as presenters or as participants willshare their concern on language teaching by sharing ideas under the theme “Implanting 21stSkills through Language Learning”, and the subthemesare: 1) Learning and Innovating Skills, 2)Information Media and Technology Skills, and 3) Life and Career Skills. These theme andsubthemes are chosen due to wide spread concern on students’ future preparation. It isexpected that schools and teachers are able to arm their students with the skills which enablethem to compete and survive in global world. It would be an unfortunate if students are notable to survive simply because they are not prepared to face global competition by theirteachers due to their teachers’ ignorance on this area. Therefore, knowledge on the skills andthe way the students should be trained to master the skills will be the main focus of the paperspresented in this conference. I believe that all ideas shared in this conference are great andimportant for schools, universities, teachers,students, as well as policy makers on education,especially in Indonesia. Therefore, we all hope that you all will find fruitful discussion in allsessions we plan.
On behalf of ETC 2017 committee, please allow me to welcome all guests and participants ofthis conference. We highly respect your active participation in this conference, and we hopeyou enjoy and get good value from this conference.Thank you and happy conferencing
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WhatsApp And Flashcard: An Idea To Vocabulary Teaching

Mokh. Arif BakhtiyarInstitut Pesantren KH. Abdul Chalimarifbakhtiyar@ikhac.ac.id
Lasti’ahSMK Negeri 1 Jombangmbaktiek@gmail.com

AbstractNotwithstanding some non-English speaking countries’ curriculum has changedover time, the students’ vocabulary acquisition remains pathetic. The evidence of theplight of students’ mastery on vocabulary can be easily and obviously found on their dailybasis activity of English learning. Teachers are encouraged to employ various approaches,methods, or strategies to meet the goal of the improvement of pupils’ vocabulary. Thisarticle suggests an idea of how to develop it through the use of WhatsApp and flashcard.WhatsApp has now been a ubiquiotous application attached in students’ smartphonewhich bring through students and teachers to be connected anytime and anywhere.Although many consider flashcard as a traditional tool, in fact students are fond of the useof it in language learning. The presence of WhatsApp in collaboration with flashcard isbelieved to prompt learners’ motivation which in the end will lead them to learnvocabulary effectively.
Keywords: vocabulary teaching, WhatsApp, flashcard

IntroductionVocabulary inevitably prescribes the successful key of learning a foreign language.All four language skills; listening, speaking, reading, and writing, consist of and involvebundle of words which make up a unity of meaning. Anyone who possesses big storage ofvocabularies surely outperforms the one who has less. Unfortunately, students of non-English speaking country are destitute in terms of vocabulary mastery. They get difficultyto understand information as well as to deliver it. Consequently, the majority of them areleft in taking up global chance or challenge since they still do struggle on language mattermeanwhile others have no problem on it.WhatsApp (hereafter WA) has come into existence recently as the most usedapplication at user’s smartphone or personal computer. It connects everyone either inpersonal or group in the exact and real time. Almost all teachers or students have nowoperated the application in their every single day with the very high frequency of use. Ithas been a trend now in society that people do communication through WA. This situation
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should be deemed as a great chance to propel the implementation of Mobile-AssistedLanguageLearning (MALL) in classroom.Flashcard (hereafter FC) might not be a new teaching material since it hasappeared for some periods of time. Many people may consider it as a traditional stuff thatshould be left behind especially for the paper one. However, teachers and students remainuse it frequently for it is light, simple, interesting, concrete, and cheap. It can be designedinto a very attractive and colorful form. Learners can write a word, sentence, or put apicture on it.The ability of WA to connect a teacher and a group of students everywhere andevery time, which is collaborated with the characteristics of FC that is simple andattractive, would yield a new way of teaching and improving students’ vocabulary. Thisarticle will depict the importance of learning vocabulary, the presence of WA in moderndays as well as its use in language teaching, and the use of FC in vocabulary teaching. Thelast, this article will provide some steps of how to use WA and FC in vocabulary teaching.
Vocabulary: Its Importance andHow To Teach It“If language structures make up the skeleton of language, then it is vocabulary thatprovides the vital organs andthe flesh” (Harmer, 1991:153). This is to show how essentialthe existence of vocabulary in building a language. Besides, it can also be said thatvocabulary is the most important part of a language. In line with Harmer, Sadenova et al.(2017) asserted that vocabulary is one of language foundations. The stronger thefoundation, the better the language someone has. It is no wonder that a student whomasters thousands of word could communicate in spoken or written form very well.Many realize that second language acquisition is closely related to vocabularyacquisition. Acquiring vocabulary determines the success of second language use andplays vital role of forming spoken or written text (Maximo, 2000;  Nation, 2001; Schmit,2000). Many ways are available to increase the amount of memorizedwords.  Secondlanguage acquirers commonly do not bring grammar books but dictionary to master alanguage (Krashen, 1981). They simply tend to improve their bulk of vocabularies throughmemorizing by using it. Some people speak or read as much as they can with the purposeof raising their vocabulary.Rationally, the four language elements are made up of words which people call asvocabulary. In listening, the skill of catching any words spoken by someone or played byan audible media is the successful key. However, someone must have enough vocabulary
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to do so. In speaking, a student can communicate with others when he has all vocabularieshe needs in the communication. It will be hard for anyone to speak with others when he orshe has very little vocabulary. In reading, it is obvious that vocabulary appoints one’scomprehension. He may get misunderstanding or misconception when he cannot translatethe text accurately. Lastly, people may write easily when they have many vocabularies.For those reasons, teaching or learning vocabulary becomes essential as to getperfection in foreign language mastery. Teacher and learner are facing real significanceand complexity of vocabulary learning (Elekaei et al., 2015). Thus, teaching vocabularyshould be best done through a certain method or strategy. A foreign language teachershould have innovative way in doing so (Hadi, 2017). The method or strategy a teacheruses finally determines the success of a learner. Pupils are so motivated when they are ledin various ways of learning something so that they could receive materials in comfortableway. Research on vocabulary teaching recently provide a reference that teacher mayconsider before being implemented in classroom setting. Damhuis et al. (2016)investigated the the effect of adaptive word retrieval intervention children’s vocabularyacquisition in kindergarten level. The result showed that the activity could encouragehigher learning gains of the target words.  Hassinger-Das et al. (2016) examined theimpact of combination of shared book reading and gameplay on preschooler’s vocabularyknowledge. The finding revealed that the treatment could improve learner’s vocabulary.Similar research has been conducted by Wahyuni&Safei (2016) on the use of Action Bingogame to elementary students. The result denoted that the game could increase students’motivation and eased them to understand the meaning of each verb in English. Lin & Hsu(2013) examined the effects of hierarchy vocabulary exercises on elementary students’vocabulary acquisition. The finding of the research revealed that the activity couldincrease vocabulary gains. Another finding denoted that it could also improve readingcomprehension.There are quite lot of evidences that teaching vocabulary should be practicedthrough a certain design involving particular method or strategy. The research done bysome scholars above bring positive result into the practice. Teachers or educators arestrongly encouraged to widen their knowledge on how to teach vocabulary prior to thepractice.
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WhatsAppin Education, ELT, and Vocabulary TeachingWhatsApp is “a cross-platform instantmessaging application for smartphones. Itenables users tosend and receive location information, images, video, audioand textmessages in real-time to individuals and groups offriends at no cost” (Church & deOliveira, 2013:352). People just need internet connection to operate it. The user of WAgains increasing from time to time. The advent of WA ouotpeforms Short Message Service(SMS) as the king of messaging service. This is due to the extraordinary features that WAhas particularly for its real-time speed.As indicataded before, WA has capability to send message, picture, audio, and videofrom one person to another or group. This feature enables some users to be in one groupwhere they may share everything. Through this feature as well a teacher and a group ofstudents which is usually consisted of one class can join in an activity. It opens a chancethat a classroom activity or language study through WA out of school time may take place.A teacher can easily control the activity for he just needs to open his WA anytime andanywhere.In addition, dealing with education matter, WA has provided a service ofsending documents in the form of word, excel, or pdf. Thus, a teacher or student may sendsome documents required in a teaching learning activity.Research on the use of WA in educational setting has gained popularity recently.Güler (2017) investigated the use of WA as assessment tool in higher education. Theapplication was used as anonymous and non-anonymous peer assessment tool. Twogroups were created; anonymous and non-anonymous group. The anonymous group usedthe personal messaging of WA for assessment, while in doing so the non-anonymousgroup used the group chat of WA. It was confirmed that WA was a valid peer assessmenttool for such assessment required the anonymity of a method. Aljaad (2017) investigatedthe use of WA for educational usage particularly female students in Saudi Arabia. As many122 female students of a certain university were given questionnaire. The result denotedthat the most useful values of WA for female students were curriculum development,students’ club activation, and scientific research use. Nitza& Roman (2016:255) examinedthe use of WA messaging in academia. The study found that WA served “forcommunicating with students, nurturing a social atmosphere in the classroom, formingdialogue and collaborations between students and as a means of learning”. The researchfurther investigated whether the use of WA could improve students’ writing of seminarpaper. The finding revealed that WA has strong effect on students’ achievements inwriting paper of seminar.
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In English language teaching (ELT), research on the use of WA has also beenconducted by some scholars lately. Zayed (2016) designed some activities that possible touse in ELT such as writing the names of given emoticons and smileys, reading a giventopic or situation then discussing it in a group, giving equivalent proverbs in students’native language from a given proverbs in English, and still many more. Fattah (2015)examined the effectiveness of WA in improving students’ writing skill. Experimental andcontrol group were created. The experimental group used WA to develop their skill ofwriting while the control group used prescribed book. The result showed that theexperimental group outperformed the control one after a post-test.In the teaching of vocabulary, some scholars used WA as a tool to conduct theactivity. Shahbaz & Khan (2017) examined the effectiveness of the use of mobileapplication, particularly WA, to teach 40 phrases of English. They divided students intoexperimental and control group. The result revealed that students who receivedtreatment using WA got significant higher score than those who learned throughconventional method. Similar studies have been conducted by Hassan Taj et al. (2017),Jafari&Chalak (2016), and Ashiyan&Salehi (2016). All of them found that WA is effectiveto use in vocabulary teaching.
Flashcard in The Teaching of VocabularyFlashcard is very common to use in ELT especially the teaching of second language(L2) vocabulary. It is generally “a set of cards, through which an association between anL2 word form and its meaning is created; usually the L2 word is written on one side of thecard and a translation in the students’ first language, L2 synonym, or L2 definition iswritten on the other side” (Nation, 2013, cited in Alnajjar& Brick, 2017:2). Today, FC canbe presented either in the form of manual card or digital one. The manual card is usuallymade from hard paper while the digital one is produced by computer.Some researchers have conducted study on the use of FC in the vocabularyteaching. Chien (2015) investigated the effectiveness of three online vocabulary FCwebsites; Quizlet, Study Stuck, and Flashcard Exchange, on learners’ knowledge ofvocabulary. As many 64 Taiwanese college freshmen were involved in the project andexposed for their perception and attitudes toward the use of the three websites. The studyyielded two findings; students were given knowledge of form and word’s meaningthrough the websites, and students perceived positive attitudes toward the use of onlineFC to improve vocabularies.Womschall et al. (2014) examined the use of FC collaborated
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with the model lead test (MLT) format for the teaching of sight words to learners withdisabilities. The teacher gave a model of a target word then led the students to say theword, lastly the learners should guess the word given by the teacher through a model inFC. The study found that the intervention was effective though learners were getting lackof motivation. Another study was conducted by McLean et al. (2013) to examine learners’vocabulary growth through online FC website during one academic school year. As many182 first-year Japanese students were divided into three groups; two experimental andone control. The control group did one hour extensive reading, one experimental groupunderwent one hour extensive reading and one hour using Word Engine, and anotherexperimental group used Word Engine for two hours. All of the groups did the activityweekly. The finding revealed that the weekly FC site improved students’ vocabulary size.
WhatsAppand Flashcard in The Teaching of VocabularyThe background of theories and research based evidence of WA and FC as well astheir use in the teaching of vocabulary open a possibility of combining them in the ventureof teaching vocabulary. As indicated before, this article is going to provide an idea of howto collaborate WA and FC in the teaching of English vocabulary.Prior to the implementation, a teacher should create a WA chat group consisting ofhim or her and students from the same class. The FC used in this activity is the manualcard which is commonly made of cartoon paper. Colorful FC is strongly encouraged in thisactivity to make it more attractive. The teacher should prepare FC as many as the numberof students in the group. A 1 x 1 m styrofoamis also required as well as a number ofpushpins. Stick the styrofoam on the wall inside the classroom. The teacher then mayfollow the following steps:
 Make a list of words in which latter one student will hold three words. The wordscreated are better in the form of various parts of speech, i.e. verb, adjective, noun, etc.
 Ask the students to write down the words into FC that has been prepared before. Onestudent writes three words into one FC. The words are better in different form of word.
 Instruct the students to attach the FC that they have written to the styrofoam usingpushpins. After all FCs attached, tell them to take the FC when the class ends or whenthey go home. One student brings one FC.
 When they are not at school environment anymore, get them to upload the words theyget from the FC to WA group. Each word that they upload should be translated into
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their native language and then made into a sentence. Since one FC contains threewords, thus one student will make three sentences from each word.
 On the following day when they come to the class in the morning, ask them to attachthe FC onto the styrofoam. Then when they go home, get them to take different FC thanthe day before.
 The activity shouldrun everyday until all students hold all FCs, here it is called oneround. Once a week, give the students 10-15 minutes time for rehearsal. Make them inpair and ask them to write all words they have memorized. In turn, they have to speakout the words. This stage is used for reinforcement.The role of the teacher in this activity is mainly to do supervision and assessment.Supervision is absolutely required in this activity since the program might not run wellwhen there is no supervision from the teacher. Assessment is also needed for studentswould be so motivated when they know that what they are doing is assessed. Bothteachers’ roles are believed to keep the program run effectively.Giving time limitation to upload the words into WA chat group is stronglyencouraged so that when there is a student who does not upload yet till the given time, theteacher can remind him or her directly. The teacher may also remind anyone who uploadsanything out of the track. While the assessment can be done through observing students’liveliness in uploading the words and also how well they make the words into sentences.The teacher had better give comment when students write sentences withgrammaticalerror.The teacher is supposed to modify the form of FC when all students have held allFCs in the first round. In the next round, teacher may use picture in one side of the FC andits word on the other side. When this happens, the number of FC should be multipliedsince one FC will only be for one word. The list of words should also be taken intoconsideration that the teacher must create the new ones. In another chance when thestudents have acquired enough vocabularies, the teacher may ask them not to translatethe target words in their native language anymore, but the translation must be in English.
ConclusionThis article is an effort to explore the possibilty of collaborating the use of moderntool (WA) with traditional one (FC) in the teaching of vocabulary. The concept of WA andFC as well as their evidence in research have been presented as foundation before headingto the proposed activity.
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Teaching vocabulary should be done through a certain strategy for a maximumoutput. This article has provided the way how to teach vocabulary through thecollaborative use of WA and FC. Teacher or educator may take advantage of this articleand implement it into their real classroom activity.Prior to the implementation of the activity, teacher should prepare all requiredstuffs well. During the treatment, supervision and assessment should be done for itdetermines the success of the activity. After the students reach one round, teacher maymodify the form of FC, the way to translate a word, etc. The activity should not run onlyone or two rounds, but as long as the teacher teaches in the classroom where the certainstudents are there.This article opens a possibility for any researcher to do further investigationparticularly on the effectiveness of the use of WA and FC in vocabulary teaching. Thefuture research is suggested to examine the advantages and disadvantages of the activity.This article also opens a possiblity of investigating the use of WA nad FC in the teaching ofgrammar or writing.
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Using English as a Platform for Honing 21st Century Skills

Jonnie Lynn Hill, Felina Wilindra, Lanny Widowati Suhendro,
Lau Carina Febriany, and Gayuh PrayogaVita School, SurabayaEmail (corresponding author): jonnie.hill@vitaschool.sch.id

Abstract

This study examines the effectiveness of experiential and project-based learning inproviding opportunities for students to exercise and develop the skills they will need forthe 21st Century workplace.  An analysis of interviews with English teachers and datacollected on video will identify the skills that are being developed in the students throughthe use of Project-based Learning (PBL). Discussion will focus on what adjustments needto be made to the curriculum to ensure that all skills are addressed, or, if they areaddressed, how to help students recognize them.
Keywords: cognitive flexibility, creativity, critical thinking, experiential learning, project-based learning

“Has this ever been tried before?” asked the the English coordinator of Vita JuniorHigh School when I outlined a project-based curriculum for him when I came on board inJuly 2013.“I have done it in universities in Lebanon and the US.  A couple of years ago when Iwas at UNESA, the Regional English Language Office provided courses in project-basedlearning,” I replied, “but I do not know of any school in Indonesia that have actuallyimplemented it.”“Let’s give it a try,” said the coordinator. From there we embarked on aneducational adventure of designing and conducting project-based learning in the JuniorHigh classroom and Senior High classroom, which has seen some projects to their fourthgeneration and a handful of new projects added each year. We started with 8 projects peryear, but have gradually reduced it to six per year so that students have more time toreflect in their learning process.Last year,  when the elementary curriculum began to emphasize the learning cycleand theme-based learning, Vita School English teachers, who had some experiencedeveloping one or two collaborative projects each year, began to implement Project-based
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Learning on a regular basis, developing 6 English projects for the students to share overthe course of the year.Intuitively,  Vita teachers believed that Project-based Learning  provides anopportunity for students to exercise 21st century skills, but had never collected any datato confirm this hypothesis.  Although all of us had some idea of what 21st Century skillsare, we had not really stopped to define them exactly. The Partnership for 21st CenturyLearning ( n.d.), a consortium of American educators, businesses, and government officialssuggests collaboration, creativity, critical thinking, and communication as skills forlearning and innovation.  From a culturally broader perspective, the Future of Jobs Reportby the World Economic Forum (2016) reports the results of a survey of more than 500global companies concerning the changes in the workplace, the skills they think areimportant now, and the skills that they think their future employees should have. They listten skills that the employers will be expecting from their workforce in 2020: complex-problem solving, critical thinking, creativity, decision making, cognitive flexibility, peoplemanagement, coordinating with others, negotiation, service orientation, and emotionalintelligence. This study will first examine the literature to define these skills and observehow they are implemented in Project-based Learning in many disciplines, age-groups, andcultures. After examining PBL around the world, it will look specifically at how the Englishcurriculum at Vita School incorporates these skills.
21st Century Skills in PBL Around the WorldMuch like the learning outcomes in the national curriculum, the skills from theWorld Economic Forum can be divided into cognitive skills and social skills. The cognitiveskills include complex problem solving, critical thinking, cognitive flexibility, creativity,and judgment and decision-making. Social skills include people management, coordinatingwith others, negotiation, and service orientation. Rather than psychomotor skills,however, the third category is an intrapersonal skills: emotional intelligence.Quite a bit of research has been conducted of PBL in the last few years. Table 1shows ten studies published in the last two years, their country of origin, and the skillsthat they observed as promoting the top ten skills of WEF 2020.
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Table 1
Source Citation Country, age C1 C2 C3 C4 C5 S1 S2 S3 S4 EIAlsamani, & Daif-Allah (2016) Saudi college x x x x ?Aronis  (2016) US adult x x x x x ?Devkota, et al. (2017) Nepal primary x x x x x xFain, et al.(2016) Slovenia secondary x x x x x xKeane & Keane (2016) US primary x x x x x x xKizkapan & Bektas, O (2017) Turkey secondary x xKumar (2017). US secondary x x x x xPietikäinen, et al. (2017). Finland secondary x x x x x xRisnani et al.(2017). Indonesia,secondary x x x x ?Tseng (2017). Taiwan college x x x x xTotal 8 7 5 5 6 2 10 1 4 0
Key: C1 Complex Problem Solving, C2 Critical Thinking, C3 Cognitive flexibility, C4 creativity,
C5 decision making, S1 leadership, S2 coordinating with others, S3 negotiating, S4 Service
orientation, EI emotional intelligence.it is clear that all ten skills get coverage in project-based learning, but some may take extraeffort to include when designing the project. the most salient skills in project-basedlearning are complex problem solving and, since most require group work, coordinatingwith others.  the definitions and means of coverage for these skills as well as the othereight shed light on the potential that project-based learning has in the 21st centuryclassroom.
cognitive skillsthe cognitive skills that this century’s workforce will need the most are complexproblem solving, critical thinking, cognitive flexibility, creativity and informed decisionmaking.as seen in table 2, the most integral 21st century skill in pbl is problem solving. foramerican 4th graders (keane & keane, 2016), the problem solving took shape as studentsproposed designs for renovating their asphalt playground and planning areas of green. forindonesian students  (risnani et al, 2017) it was a simpler matter of how to keep a newlyplanted tree from toppling over. by design, projects are generally about solving oneproblem or another.  even the authors who did not observe problem solving outright,
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mentioned problems that students needed to solve to create a more harmoniousenvironment with their classmates (kizkapan & bektas, 2017).critical thinking is another buzz word in education today, bandied around so muchthat it is in danger of losing its meaning.  examples from the ten focal students help seehow it significant it is and how well pbl helps to form a foundation for students to build ontheir critical thinking skills. in bayne et al’s (1994) study of 52 pbl events in manydifferent disciplines, the researchers suggest that pbl encourages the use of higher orderthinking skills such as synthesis, analysis, and evaluation.  the saudi study (asamani &daif-allah, 2016)  was focused on the ability of pbl to address vocabulary and grammaticalconcerns  and was not set up to see how well the students engaged in critical thinking.however, the students were engaged in “gathering, processing, and reportinginformation,” which does require a level of critical thinking.  any project that requires thestudents to do a little research will require them to do critical thinking to judge thecredibility and reliability of the information they gather.cognitive flexibility may be a new concept for some. bulent gunduz (2013), whodefines cognitive flexibility as the ability to see and tackle problems with a variety ofstrategies, found that irrational beliefs, obsessive attachment, and anxiety limit cognitiveflexibility while security, autonomy, and tolerance foster it . none of the students used thekeywords “cognitive flexibility” in their discussion, but used other phrases which allude toits presence.  many of them discussed the interdisciplinary nature of pbl (fain et al., 2016;devkota et al., 2017; keane & keane, 2016; tsiplakides & fragoulis, 2009); several notedthat students fostered a respect for differing viewpoints (pietkainen et al, 2017; devkotaet al., 2017). tsiplakides (2009) reported that greek primary students learned to “examinetasks from different perspectives.. learning from different perspectives would expose anumber of different strategies for solving a problem and foster cognitive flexibility.creativity has long been a valued part of education, just recently, it has moved tothe top of bloom’s taxonomy as the highest order of thinking.  it is still closely related toproblem solving and critical thinking.   julie faulkner and gloria latham propose thatfreedom, playfulness, and resilience are qualities that contribute to fostering creativityand successful problem solving skills.there may also be a connection between creativity and playfulness rene proyer andwillibald ruch found a strong correlation between adult playfulness and creativity,spontaneity, risk-taking, and teamwork. from this we might conclude that projects thatinclude a bit of fun and play may foster creativity.
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only half of the studies listed on table mentioned creativity as a benefit of pbl (fainet al., 2017; devkota, 2017; alsamani & dait-allah, 2017, aronis, 2016; and keane & keane,2016.) . of these, keane & keane’s projects for primary students seem to have the mostcreativity. to the stem (science, technology, engineering, math) subject they added a fifthcomponent: art.   students made three dimensional models of their playground.  in fain etal.’s (2017) study, the students had to build models and think creatively when solvingproblems. even the projects from the studies that did not mention creativity requirecreativity from their students. for example, paitkainan’s students wrote essays about thehistory of their school based on their research. tseng’s students also wrote a researchpaper. crafting of words, whether for an entirely imaginative project or for researchreport demands a high level of creativity.in its very nature, pbl offers many more opportunities for students to makedecisions than traditional methods. it was this that seemed to make some of kizkapan andbektas’ (2017) turkish students uncomfortable. being conditioned to the lecture methodand memorizing, the researchers  seem to indicate that the students felt a bit dauntedwhen they had to make decisions about what to do. pbl often requires planning from thestudents (alsamani & dait-allah, 2017; rusnani et al., 2017; pietikainen et al., 2017; sa-ngiamwibool, 2012; keane & keane, 2016), a situation in which they must make their owndecisions about what to do and who will do it.another aspect of pbl that contributes to honing judgement and decision-makingskills is autonomy.  several researchers (aronis, 2017; devkota et al., 2017; and bayne etal., 1994) all note that the students developed a sense of autonomy or independence inpbl. even some of the youngest students involved in pbl took responsibility for theirlearning process (tsiplakides, 2009). indonesian students in malang (rusnani et al., 2017)began to apply what they were learning about caring for the environment and decided oftheir own accord to tend to the garden and pick up the rubbish on the school campus.
social  skillsof the literature reviewed, all of the projects for pbl required teamwork and, thus,fostered the practice and development of social skills like managing people, coordinatingwith others, negotiating, and serving others.  all the studies mentioned the need forstudents to coordinate with others. the other social skills were not mentioned so often.for some, the teambuilding was fraught with squabbles. some of tseng’s (2017)respondents noted their need to settle disagreements and manage conflict from time to
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time. kizkapan and bektas (2017) also noticed that some of the seventh graders in theirstudy experienced difficulty and discomfort while working with others.   some may seedisagreement as a hindrance to learning, but this was not the perspective of tseng orkizkapan and bektas. disagreements in teamwork are inevitable. tseng’s students wereolder and had the tools to deal with the conflict.  the seventh graders in kizkapan andbektas’ study were just experiencing pbl and collaborative learning for the first time.   pblgave the students the opportunity to learn how to work out their differences in a maturemanner.whereas pbl affords the opportunity for some students to manage others, this wasrarely a dimension of project design.  participants in the study by risnani et al. (2017)chose the leader for their group. the leader, it seems, was responsible for the managementof the project tasks rather than the people.  in tseng’s study, the leaders seemed toresponsible for managing both tasks and people.   one of the leaders learned to puttogether information from their teammates and resolve disagreements.   the scarcity ofexamples of people management in pbl.seems to indicate that teachers who designprojects for english class may need to consciously plan opportunities for students topractice people management.the skill of negotiation also did not get much press in the literature reviewed forthis study.  sa-ngiaimwibool (2012) also describes the presence of negotiation during theplanning stage of the project, when students construct their plan of action and decide onwhich tasks should be done.  from a linguistic perspective, the students also had tonegotiate successful communication. tseng (2017) also uses negotiation in this secondsense, “negotiation of meaning.”  when students practice speaking english with each other,then the vocabulary that they use sometimes requires some negotiation in order forstudents to communicate well.in the 21st century workplace, employers are looking for those who have a serviceorientation (wef, 2016).  in the 1994 study by bayne et alia, this service orientation wasdemonstrated in a community service project. the nurse trainees learned how to help andtrain workers in the community.  in keane and keane's (2016) project, service orientationwas emphasized as students had to think of ways that the play space they designed wouldserve their community. they had to take the perspective of younger students in the schoolas well as empathize with the elderly in designing a space that would be useful to all.  infain et. al’s (2016) study, the students also had to develop a sensitivity to the needs ofothers.  in tseng (2017 and pietikainen et al (2017), more skillful students helped their
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weaker teammates.  from these examples, it is apparent that pbl has the potential to fosteran attitude of caring and helping others and developing a service orientation in students.
emotional intelligenceemotional intelligence was not a phrase employed in any of the literature reviewed.however, several other words related to self-awareness and self-management werediscussed.  rismani et al (2017) and alsamani and dait-allah (2017) observed theirstudents gaining confidence through pbl.  adonis (2017) proposed that students are givenmore freedom in pbl and develop the skills for self-regulation.  rismani et al. (2017) drewa connection between this freedom and the students’ improved attitude toward thesubject matter.
research questionafter 4 years of conducting pbl, does the curriculum at vita school support the acquisitionand practice of the 10 skills needed in the 2020 workplace as  identified in the worldeconomic forum report?
methodto answer the question of how well pbl vita school is helping students acquire 21stcentury skills, this study conducted a survey of all ten current full-time english teachers atvita school, asking them to identify incidents, videos,  or conversations with students thatillustrate the extent to which each of the ten skills is being addressed in the englishcurriculum.
resultsin writing their evaluations of pbl at vita school, the responses can be categorized as skillsthat are inherently planned in the project and skills that were observed while studentswere working on  the project.  table 2 shows the number of specific examples given foreach question and whether those examples are from the planning or the execution of theproject.
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Table 2. Skills Observed in Vita’s English Curriculum
Planning Execution TotalProblem solving 1 4 5Critical thinking 2 1 3Cognitive flexibility 2 2 3Creativity 2 7 9Decision-making 1 3 4Coordinating with others 2 2 4Managing others 0 5 5Negotiation 1 3 4Service orientation 0 3 3Emotional intelligence 0 4 4

Problem solvingIn PBL, many of the projects start with a problem for the students to solve. Thejunior high English coordinator provides an example of this: “ In the projectTransportation for Tomorrow, [seventh grade students] deal with how to create a conceptof eco-friendly means of public transportation. Their objective is to solve the currentlyexisting problems with our public transportation system and communicate their views toa particular audience through models and presentations.”  Other projects have a challengeimbedded in them: organizing and conducting a rally game (Amazing Bible Race) or fair(Bible Walk) for younger students, building a volcano, and planning a theatricalproduction (Indonesian Folktales, Fairy Tale Theater).The process of learning through projects also promotes problem solving. Duringthe model building stage, the 5th grade teacher noted, “When  the students (one group)couldn't finish making a volcano according to the deadline, some of them had the initiativeto continue it during recess time and after the school hour.”One of the high school teachers observed, “In the Research Bloopers project,several groups were having problems as they had to make a video and they needed quietplaces to record. The students then used several empty classrooms and also found otherquiet places (library, hall, etc.) to record their video.”
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At the end of all projects, students spend one or two class periods thinking aboutwhat they have learned during the project. One of the high school teachers illustrates howwriting reflective reports promotes problem-solving: “Students reflect upon what theyhave had during the project and  have multiple opportunities to look back at problems orobstacles they had and think about how they solved them.”
Critical ThinkingOne of the high school teachers observed, “Almost all of the projects demand thestudents to think critically and gather information, either from books or internet. Thus,the students have to evaluate information, whether it is relevant to the topic and reliable.”In the first step of PBL, at all levels, students begin to gather information about the topic oftheir project. Even in 5th grade, “needed to decide what information should and shouldnot be used and which one among many sources of information fit their project.”  Thisprocess of evaluating the information that one has gathered and putting it into a newframework that informs the students’ project design requires critical thinking.Further evidence of critical thinking can be seen in the plans and learningobjectives of the 7th grade Transportation of Tomorrow: “This project requires studentsto first examine the multiple causes of their city’s increasing pollution and then find outhow poor public transportation system is one of the factors that contributes to it. Theentire brainstorming process should be done well, with the goal of making a defendable,reasoned judgment.” (Junior High coordinator)A high school teacher points out how the learning objectives for Spiritual Journeyand Research Thinking promote critical thinking: “Students need to find material thatmust fulfill specific requirements. In Spiritual Journey, students need to find worshipsongs that are relevant with the topic and it must be published after year 2000.  InResearch Thinking, students need to find specific and factual information about cities theyhave been assigned such as traditional food, traditional games, and artifacts. Thus, project-based learning really encourages students to think critically and evaluate information.”
Cognitive FlexibilityWhereas theoretically students have the opportunity in PBL to tackle problemswith a variety of strategies, it is not a skill that quickly presents a myriad of examples. Inthe planning stage, many of the projects build in collaboration with another subject.  Forexample, in World Without Borders, English teachers collaborate with art, geography, and
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history teachers, which give the student the opportunity to see one theme from at leastfour perspectives. In Dragon’s Den, English teachers team up with economics teachers andscience teachers to evaluate products that students have made in the process of exploringscientific concepts. In this case, students can examine their creations from three distinctperspectives that are not often combined. Elementary classes have long seen these cross-subject collaboration. One of the more recent was the volcano project in which fifthgraders built volcanos in English class and considered the their impact not only on thenatural environment, but also on society.The junior high coordinator shows how cognitive flexibility is woven into theproject for eighth graders,  Indonesia I Love: “In the process of finishing the project,teachers as facilitators will only equip the teams with the criteria or characteristics of anideal end product which is going to be in the form of a promotional video of a certainprovince in Indonesia. How the teams come up with a common solution to achieve finaldraft of the promotional video will be up to their own approach and perspective. Oftentimes one team can come up with several possible versions of promotional video, and theyeventually have to pick the most likely to be presented.In the Volcano project, students demonstrated cognitive flexibility in another way.Their English teacher observed, “While  other groups used trays for making theirvolcanoes, several groups of fifth graders who didn't have any trays, decided to use otherthings instead.”One of the high school teachers relates how cognitive flexibility was needed forFairy Tale Theater:  “Students needed to make adjustment to their performances due tothe stage being too small. The students then adjusted their props, their positions and stagemovement so that they could perform well.”
CreativityCreativity is built into almost every project at Vita School.  It can be seen in thecartoon autobiographies written in 7th grade English class, the advertisements designedfor a newspaper, the costumes and storylines of theatrical productions, and the detailadded to dioramas and letter boxes.When designing projects, some artistic element is planned. This is specifically seenin the Junior English coordinator’s comments about the Video Expose project for the 9thgrade:  “In my opinion, the Video Expose project is able to foster each of the teammember's creativity so that they to find innovative ways to present ideal steps to learn
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and prepare for the National Exam with approaches that are always changing, dependingon the team.”One of the high school teachers provides a second example of how creativity isbuilt into the project design.  He writes, “In making research scrapbook, the students areencouraged to make the scrapbook creatively by giving them unique example of it. Theyare enthusiastic when their teacher shows them the unique scrapbook.”
Decision makingAs with creativity, decision-making is built into the fabric of PBL.  A rookie teacherin the junior high observed that the projects have  “ some parts where the students shouldmake  [their own decisions]. For example, in the drama project, they have to decide whatthey need when performing. “ As one of the high school teacher points out, “ Students haveso many different opportunities to decide something, especially in group activities.Choosing teammates is one of decisions that a student should make.”  An elementaryteacher defines the magnitude of the decisions:  Decisions may “be about small things,such as making their own group and deciding their topics or themes or something bigger,such as assigning roles or tasks for the members.”The junior high coordinator demonstrates how decision-making is an integral partof the project, Synthetic Culture:  “The project  provides opportunities for[ ninth grade]students to become better decision makers, as they focus on decisions that matter and canaffect the every aspect of the culture that they will create and present at the end of theproject. It allows the students to practice for making decisions and helps them developtheir reasoning and argumentation skills among group members.”
Coordinating with othersCollaboration and coordinating with others is a task for nearly every project. Eachof the high school teachers provides an example of how coordinating with others is builtinto the design of two of the projects. One pointed out, “During the Fairy Tale Theaterproject, the students assigned certain role to each of their teammates. One student workedas the stage director and another two students worked as the script writers. The othersworked as the props directors.”  This is also true of many of the junior high projects inwhich each group is given a list of roles and tasks for the projects that that they mustcoordinate at the onset of the project.
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The other teacher illustrates how coordinating people goes outside the confines ofthe group and even the classroom when preparing for the Amazing Bible Race: “Eleventhgraders not only coordinate with their friends and classmates,  but also with the principal,vice principal, even general affairs staff of the school.”An elementary teacher comments on the difficulties involved in coordinating withothers: “ Sometimes  it was not easy to coordinate with certain students who were selfishand didn't want to contribute. However, they must work together for the sake ofthemselves.”The junior high coordinator  advises teachers of the positive outcome and the tasksthat need to be coordinated: “When a project is managed right, it helps to increase thestudents' participation. When students are willing to participate, it will increase theirsense of engagement and eventually good coordination, whether it's about scheduling, jobdivision, and preparation, will happen.”
People managementAlthough the students have access to team-building materials and guidance inthinking about their teams, none of it is focused on the creation of leaders.  Whereas theteachers saw potential for leadership development in all projects,  they could not think ofa single project in which leadership or people management was a planned part of thecurriculum. Five teachers give examples of the potential for people management.One of the high school teachers  talks about the need for leadership in Projectbased learning:  “ Project-based learning in VITA School is mostly done in groups, whichcreates a situation where a leader is needed. Every group naturally assigns one student tobecome their leader and thus, students can grab the opportunities to enhance theirleadership.”Three teachers focus on the responsibilities of a leader in organizing the group andassigning tasks:

● Because  the fifth graders did the project in groups, one student from eachgroup had to lead  their friends and managed others (especially for thosewho were passive) started from the planning, such as who would bringwhat, until the end, in order to make their presentation their best (fifthgrade teacher)
● One student can organize the group to do the project together (4th gradeteacher)
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● Leadership is greatly exercised in project-based learning. The team leaderslearn to lead their teammates in order to finish their project. For example,the team leaders assign teammates the task to color the paper, cut thepaper, or make a slide presentation. In addition, every student has the sameopportunity to be a team leader. (high school teacher)The junior high coordinator considers the effect that leadership has on groupdynamics: “In every project, there is always a "right" team leaders who can successfullycreate cultures of innovation and discipline among members. At the same time, there arealso "wrong" team leaders who can easily shut down the innovative learning potential ofits members.”
NegotiationAs in any arena of conflicting opinions and viewpoints, negotiation organicallygrows in PBL. Two projects in the eleventh grade English curriculum, Dragon’s Den andSocial Forum have negotiation built into them.  In Dragon’s Den, the students mustnegotiate with the dragons about the acceptance and sale of their product. In SocialForum, students must negotiate with each other to decide which services have a worthyplace in a peer counseling center.In addition to these planned incidents of negotiation, five teachers provideevidence of negotiation during the execution of project. During the Volcano project, fifthgraders “ were given chances to negotiate among themselves before coming to a decisionabout who would pour the vinegar into the hole of the volcano.” In high school videoprojects Study Tips (10th grade) and Research Bloopers (12th grade), students whoneeded space to record “ended up with 2-3 groups in one classroom for recording. Here,the students negotiated their plan with the other groups so that both groups could cometo an agreement and do the recording well.” (high school teacher)The junior high coordinator illustrates the importance of negotiation to theoutcome of the project: “Often times in the project's brainstorming session, the studentslearn about how to negotiate their arguments and learn not to fear their teammates'potential opposing viewpoint. This will create a healthy collaboration to achieve mutualgoals.”
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Service orientationAt the present time, there are no service projects planned for the Englishcurriculum. The development of a caring attitude is encouraged in all the projects.Examples of students helping each other and building each other up at each level havebeen cited:
● The  strong students had to help the weak students to make sure theirproject runs well. Even, the weak students might contribute their group in acertain way, such as, they were responsible in bringing the material theyhad more than the other members expected.  (elementary teacher)
● Often times in the project's brainstorming session, a good teamwork helpsstudents build on each other’s ideas that will take them to the next level andallows all members to actively participate in sharing ideas instead of feelinghesitant. (junior high teacher)
● During the Fairy Tale Theater and Study Tips projects, I saw students helpeach other. Several students were having a difficult time in memorizingtheir lines or pronouncing certain words and their team mates helped themmemorize and pronounce their lines fluently. I even saw some differentgroups working together in one classroom, taking turns to record andbecoming the other's group cameraman. They also gave suggestions toimprove the other groups' performances. (senior high)

Emotional IntelligenceEmotional intelligence and self-regulation, though often observed are another skillthat is not really planned in the English curriculum of Vita School.  The need for self-control is seen at all levels.In elementary, two teachers focused on this aspect. One of them wrote,, “It  wasunavoidable for them to manage their emotions while what was going on was not thesame as what they wanted; they were trying to have a self control and respect theirfriends.”From junior high, the coordinator offers this advice, “We as teachers should truststudents and start scaffolding their self-management skills, allowing them to be more incharge than we are. This will boost the students' self-confidence and create good learningatmosphere throughout the entire project.”
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From senior high, a veteran teacher relates this story. “One of my students had hada partner that didn't want to work. Having this kind of situation, my students felt so angrywith his partner. In other side, he realized that if he got mad at his friend, there will be nobenefit for the team. Finally, he just continued his part and helped his partner.”
DiscussionFrom the surveys of the teachers, it is apparent that Vita School has several areas inwhich it could grow in implementing 21st century skills in the English classroom.  Thecreativity is very strong and students well supported. Problem solving and decision-making are an integral part of every project. Other skills such as coordinating with othersand critical thinking are well planned.  Cognitive flexibility and negotiation seem to beplanned, but only for a few projects. The curriculum could benefit from a strongeremphasis and planning of these skills in more projects.  Service orientation, managingothers, and emotional intelligence, however  are skills that the curriculum has the greatestneed for planned training.
Service orientationAlthough Vita students do practice caring and helping each other during projects,preparing students for a future workplace of customer service will require training thatgoes beyond the classroom. Projects could focus on helping the community.  Keane andKeane (2016) reported some interesting ideas for instilling civic responsibility in thestudents and challenging them to think about how their design could benefit others.Risnani et al. (2017)  and Kumar (2017) showed how students should serve theircommunity by caring for their environment. Vita students could benefit from Englishprojects that encourage them to give back to their community.
People managementPlacing young students at the mercy of the leadership of other young students issometimes a risky proposition. Not all students are ready or willing to be leaders.However, in order to prepare them for the workforce, PBL gives them a chance to practicepeople management skills in a controlled environment.  Training students would have togo beyond the choosing a leader as mentioned by the teachers who took part in the surveyas well as the reports from Tseng (2017) and Risnani et al. (2017). Students could benefit
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from training in conflict management and people development as well as organizing anddividing tasks.
Emotional intelligenceYoung English learners would definitely benefit from practice in managing theiremotions. Counselors at Vita school deal with the weightiest issues, but naughty kids arenot the only ones who need to learn to manage their anger. Judging from the lack ofexamples of PBL as a means of promoting emotional intelligence, the benefit of planningfor the management of emotions could extend beyond the Vita classroom. If teacherscould partner with counselors and plan a project in which students were trained toregulate their feelings as well as their learning, schools could turn out a generation ofemotionally savvy graduates for tomorrow’s 21 century workplace.
The Future of PBL in honing 21st Century skillsThe limitation of this study is that there was not enough time to evaluate everysingle project from planning through execution and reflection.  It is quite valuable, still, inthat it affords a snapshot of the potential of PBL in preparing the next generation ofworkers. There are still things to implement, projects to change, projects to tweak,projects to add, and maybe even some projects to toss. However, it is clear that PBL is avaluable tool in honing 21st century skills in the English classroom.
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AbstractThe issue of twenty-first century learning in the second language classrooms hasbeen widely researched, revealing that classroom practices should promote engagementand acquisition of the skills associated with the learning model. However, the study oftwenty-first century learning in higher education’s second language classroom reflectedthrough the lecturers’ lens is under explored, specifically in Indonesian context. Thisstudy, therefore, focuses on how the issue of twenty-first century learning foundduringclassroom interactionsis perceived by lecturers and how they provide space forparticipations and engagement of twenty-first century skills on their classroominteractions.Drawing on narrative interviews with two lecturers within EnglishEducation Departmentat a private university in Surabaya,the results of the studyindicates that the teachers’ understanding of the issue of 21st skills is varied. Theresearch findingsillustrate that the twenty-first century learning is often associated withcritical thinking skill and utilizing technology on their teaching. In addition, majority ofthe lecturersplace greater attentions that 21st skills, particularly concerning with criticalthinking skill is the mostchallenges to beintegrated in the classroom interactions. Thecomplexities of classroom condition- linguistics deficiencies, cultural values, andclassroom norms - are the primary factors contributing to its challenges. This studycontributes to the understanding of second language classroom interactions and twenty-first century learning in Indonesian’s higher education context.
Keywords: classroom interactions, twenty-first century learning, narrative interviews,and higher education.
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1.Introduction

1.1. 21st Century Learning: A ConceptualDefinitionThe emergence of technology nowadays, in which information are easilyaccessed and transformed, leads to the requirements of the skills of the students toaddress the changes. In thecontext of EFL teaching and learning, the classroomapproaches and goals must move beyond the former traditions towardsmultiliteracies engagements (Shoffner, C. De Oliverira, & Angus, 2010). In addition,Smith(2014) suggests that the teachers have to integrate the process of  teaching andlearning in EFL clasroom with technology and multimodal literacy. This is to say,teaching style should be adjusted to be more multimodal-oriented  (Sewell & Denton,2011). Therefore, 21st century skills  has been recently introduced to address theissues of 21st century education.The incorporationofthe 21st century skills into learning activities and goals hasto be established since technology has shifted the way and what we learn (Colwill &Gallaghe, 2007). However, in respons to the needs of the students at present and inthe future, some frameworks in defining the terms of 21st century skills have beendeveloped by some organizations, and there is no precise notion of 21st century skills.Dede (2009) compares some conceptions of the 21st century frameworks that thestudents need to have and as a reference of curriculum projection. He argues that eachgroup, including Partnership for 21st Century Skills (P21), EnGauge Framework fromNCREL/Metiri, the Orgranization for Economic Cooperation and Development,American Association of College and Universities, has different underlines within theskills. According to Partnership for 21st Century Education(2007),  in addition to lifeand career skills, the outcomes of students within the setting of students’ learningmust include 4cs (critical thinking, communication, collaboration, and creativity)hence students will have a fondation of how to deal with the global world. In terms offunctional literacy, students must be able to live in a media-driven environment byequiping themselves with information, media, and ICT literacy. In the context ofcontent knowledge and themes which are integrated into curriculum, English, reading,language arts, and world languages, have been one of the essential parts of 21stcentury disciplines. Another definiton comes from  the North Central Regional
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Educational Laboratory and the Metiri Group (2003). 21st century learning shouldaccomodate the skills in the frame of the academic achievement, and  studentsaccordingly will be fully prepared to strive in the digital age with the inventivethinking, digital-age literacy, effective communication, and high productivity.However, from the list, the emphasizing on complex thinking, innovation andcommunication skills are more fruequently mentioned and considered moredemanding to teach to the students as the basic skills.Not withstanding the various definitions, different perspective is conluded bySilva (2009). She argues that 21st century skills term basically has no meaning sincethe skills proposed are not new, and it thus leads to the distruction of the essence ofteaching. Morover, the terms is considered misleading in view of the fact that creative,analytical, and critical thinking do not spesifically belong to 21st century skills, butthey have existed since in the ancient time to 20th century. Designing assesmentmodel to the skills also allow the complication, it nevertheless offers the integrationbetween the skills and content. This is to say that it is just newly important.
1.2. Implementation of 21st Century Skills and Its ChallengesInspite of all suggested ideas of 21st century skills and learning, somechallenges have risen in infusing and implementing the concepts into Englishlanguage classroom, and ultimately relevant adjustments are encouraged into someteaching and learning approaches. Fandino (2013)  suggests the teachers to enrichtheir pedagogical and instructional strategies in  incorporating the skills withmultiliteracy and multimodal communicative competences in teaching and learningprocess to utilize different forms of text. Likewise, Thieman (2008) promotesintegration of multiple uses of technology into instructional practice with thepreservice teachers in the area of planning lessons, optimalizing students learning,assessment, productivity and professional practice. Furthermore, innovativeapproach to learning using Project-based learning (PBL) is recommended to thestudents to learn throuh inquiry and work cooperatively to create a particular project(Bell, 2010).Arguably, furthering the goal of 21st century skills in its implementationrequires different teaching and learning style. Nevertheless, many teachers have notbeen provided with the necessary qualification of utilizing technology to facilate
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students in the classroom hence professional development becomes crucial  (SEGMeasurement, 2012; Center for Applied Linguistics, 2003). Yet, todays student isdissmilar than those in the past period; they are digital natives (Prensky, 2010). Hestates that “students know that digital technology represents the tools of their time aspeople growing up in the early 21st century, and they want to use these tools, asdeeply as possible” (p.99). In addition, digital devide, the gap between those who haveacces to technology (spesifically internet) or restricted access, also contributes to theconsideration of the teachers in implementing the 21st century learning  (Center forApplied Linguistics, 2003). Finally, Higgins(2014) highlights the matter of thediversity of cultural perspectives and values indicating the congruence with the localcontexts and needs.Classroom interaction in the 21st century education accomodate a wide range ofskills and contents. Since little is known in the study about the meaning perceived bythe lectures and students and its implementation in the EFL teaching and learningprocess particularly in the level of higher education, the purpose of this study,therefore, is to identify the issue of 21st century learning from the teachers’perspective, and how they put into practice in the clasroom interraction.

2. M e t h o d sThe researchused  a case study designwithpurposive sampling. The two focalparticipants were voluntarily recruited to participate in the study. It was appropriateto use a case study since the phenomena under investigation happened in a particularsetting during certain instruction (Yin, 2009). The first participan twas Gunawan(male; pseudonym) who serves as the Head of English laboratory in one of the privateuniversity in Surabaya, East Java, Indonesia. He had been teaching English for 10 yearsin English teacher training and Education especially in linguistics subject. Diana(female, pseudonym) was the second focal participant. She was a senior lecturer inEnglish Education Department and has morethan 20 years of teaching experiences. Shehas engaged with the class in which the technology has not been rapidly advanced asnowadays. It is interesting to note tha both particpants represent the two differentgenerations.During a semi structured in depth interview, Gunawan dan Diana shared theirunderstanding as well as their point of views regarding 21st century  learning and
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skills. They also gave elaboratio non how they put the conception intop ractice in theclassroom interaction. In addition, some challenges encountered in the classroom werealso described.  The interview was recorded, transcribed and analysed usingqualitative content analysis method. To meet the research questions, the transcriptionwas read closely to identify the data and reveal the themes suitable to the study. Toverify the accuracy and validity of the study,  member checking was conducted inwhich participants were invited to seet heresult of data analysis.

3. DiscussionTwenty first century learning are often referred to the learning of critical thinking,problem solving and utilizing information technology (Carlgren, 2013).  21st centurylearning is also defined as the ability of the students to perform various skills needed inthe diverse society and digital world (Higgins S. , 2014). In this study, we intend toillustrate how the concept of 21st century learning is defined from the lens of educatorsin higher education. There are three main findings will be discussed in the followingsection. The first subsection will be discussing 21st century learning and its associationwith critical thinking, the second subsection is illustrating that 21st century learningshould be equally perceived of using technology and the third subsection is explainingthe challenges that the lecturers might find in implementing 21st century learning inIndonesian context and is concluded in the conclusion section.
3.1. Twenty first century learning is about critical thinkingThe finding of the present study suggests that 21st century learning is often associatedwith critical thinking. One of the lecturers asserted that“…it is generally understood that 21st century learning is learning which

concerned with the critical thinking skill. Why critical thinking skill? All we
know that in the globalized era, the skill is urgently needed is critical
thinking. By having critical thinking, we can select what is the true
information and what is not” (Gunawan).From the extract above it can be said that the importance of acquiring critical skill in the21st century is about having critical ability to pick up the right information. It impliesthat selecting the right information in this globalized information requires a particularskill and 21st century learning is one of the ways to gain this skill. This finding accordswith a previous literature study conducted by (Jeevanantham, 2005)who raised the
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question “why teach critical thinking?”. One of the underlying reasons of introducingand teaching critical thinking, based on the author’s argument, is that developing thestudents’ mind and the brain that they are able to select, choose, decide, justify, argue,criticize inputs they received. This research finding also is in line with the previousstudy which emphasises that critical thinking is one of the crucial skills for the 21stcentury working (Robinson & Garton, 2008). Moreover, majority of the participants(teachers) in a survey study conducted in Oman said that 21st century is oftenassociated with critical thinking skill (Tuzlukova, Al Busadi, & Burns, 2017).Carlgren(2013) demonstrates that critical thinking is a determinant to define the concept twentyfirst century learning.Other than critical thinking which is prominent in defining 21stcentury learning,another concept which is also clear surrounding the concept of 21stcentury learning isthat utilizing technology in the classroom teaching.
3.2. Twenty first century learning is identical with utilizing technology.Utilising technology is another characteristic when defining 21st centurylearning. One of the participants, for example, asserted that twenty first centurylearning is the learning which uses information technology in the classroom activities.Utilizing technology in this context is not limited to the using of electronic devices suchas laptop or LCD; rather, the ways of teachinguse in the classroom such as teachingusing Edmodo is another definition of 21st century learning. “if the teachers use the

current technology in their classroom activities, it is 21st century learning. But we need to

remember that using old electronic devices is not 21st century learning” (Diana). It is clearthat the concept of 21st century learning should also be meant that everything used inthe classroom activities should ‘sound’ current technology. The possible explanation ofthis concept is thatthe advance and immense use of information technology in recenttime, including the using of technology in the classroom learning and teaching.“if we talk

about twenty first century learning, it is inevitably linked with the utilizing technology.

’(Diana)However, the concept of twenty first century learning is perceived differently byGunawan who argues that twenty first century learning is not only about using andempowering technology; rather, it is also about creativity, the creativity of teachingmethods used in the classroom.
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“21st century learning is not only about utilizing medias or technology, it is also

about how the lecturers use their creativity in teaching. (this creativity) is also about
how they use media on their teaching, how they use creative methods on their teaching”.
(Gunawan)It implies that although themethod use in the classroom is a traditional way but when itinvolves creativity, it can be categorised as 21st century learning. It can be said,therefore, that the concept of21stcentury is not a fixed-concept which denote to aparticular activity and use of particular tools in the teaching learning process;rather, theconcept of twenty first century learning is contextualized. In other word, this definitionchallenges the western hegemony concept of 21st century learning where it is oftenassociated with the using of technology. This research finding supports the previousstudy which shows that 21st century education (learning) “should fit with the localcontexts and meet the specific needs of students in diverse culture” (Higgins, 2014:559).The present study, therefore, adds to the knowledge that 21st century learning’s conceptis a complex and contextual and this study garner an understanding of the concept fromthe lecturer’s view point in Indonesian context.
3.3. The challenges of implementing 21st century learning in the language

classroom.Based on the data findings, there are several possible factors which inhibit thesuccess of promoting 21stcentury skills during the classroom interaction, namely;linguistics deficiency, cultural and classroom norms. As has been aforementioned in theprevious section that 21stcentury skills are often defined as promoting critical thinkingand utilising technology. This section, however, is focusing on discussing the challengesmight appear in implementing critical thinking skill, the issue which is prominent in the21st century learning and the current research findings. Having said that criticalthinking is promoted through classroom interaction either student-student interactionsor student-lecturer interaction, the linguistics competence tends to prevent the studentsto have critical thinking. The idea of this notion is that being able to actively get engagedand active interaction, the students need to show their linguistics ability. One of thelecturer said that
“the dilemma of promoting critical thinking skills in the classroom is that
the students’ knowledge and skill in using the English language. How can
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we ask the students to think critically through their participation in the
discussion if they cannot speak (English)”.(Diana)

It becomes clear that the ability of using linguistic and showing the speaking ability isthe most problematic aspect in promoting critical thinking in the second languageclassroom. As has been previously researched that different learning styles betweenWestern and Asian people is the most significant factor of the challenges acquiringcritical thinking skills (Atkinson, 1997; Carson J. , 1992), as mostly Asian students tendto use memorization, low-level and cognitive strategies rather than analytical strategies.Moreover, a mixed method study of critical thinking in second languageclassroom conducted in China demonstrates that second language performance clearlyinfluences the students to perform well in a critical thinking test (Floyd, 2011), arguingthat the poor critical thinking skills among Asian students is not primarily about thelack of critical thinking ability they have, rather, their limited ability in second language(English) is the most contribution factor to this issue. Since the classroom interactionsrequires students to speak in English and critical thinking is a primarily goal to beconstructed through the interaction the students and teachers have in their classroomactivities, the challenges will likely continue to be exist in the second languageclassroom.In addition, instead of linguistics aspect which hugely impacts on the failure ofpromoting critical thinking in second language classrooms, cultural norm is anotherclear contributor to the challenge of educating critical thinking skills among students inhigher education. In this sense,the cultural norm is referred to Javanese culture in whichas it is widely accepted among Javanese people that people should not talk too much,illustrating that too much talk is against the culture. This term is illustrated in thefollowing extract
“when critical thinking requires students to speak, there is cultural belief, I think,
that people should not talk too much… There is a Javanese proverb
“ojokkakeanngomong”. I think this is one of the key problem the challenges of
implementing critical thinking in the classroom(Gunawan).when talking too much is perceived by the students against their belief of Javaneseculture, the implication should be very detrimental in promoting critical thinking, as thebasic component of critical thinking is the ability to demonstrate ideas critically througheither their oral or written expression. When the oral representation cannot be
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achieved, the concept of critical is likely difficult to achieved. The finding of this study iscontradictory with the previous research conducted in Asian context which illustratesthat cultural values such Confucian does not crucially inhibit the promotion of criticalthinking (Floyd, 2011). The explanation of this argument is that the concept of learningstyles such as rote learning is perceived differently. To some degree, rote learning isunderstood as surface learning, but to lessen degree, rote learning is seen involvingdeeper cognitive learning (Chalmers & Volet, 1997).In addition, a survey study conducted with 363 university students in threedifferent cities Kyoto, Okinawa and Auckland New Zealand shows that each studentcoming from different cities show different ability in critical thinking through their self-reflection. Students from Auckland tend to have higher score on their self-efficacy whilststudents coming from two cities in Japan possess higher score in self-construal (Manalo,Kusumi, Koyasu, Michita, & Tanaka, 2013). Understanding that different context mighthave different result in critical thinking test, it is presumably that cultural aspect playsimportant role on the construction of critical thinking. The different concept of criticalthinking, therefore, leads to the complexities definition of critical thinking and thisstudy has raised an empirical definition of critical thinking based on the cultural values.In conclusion, when the concept of critical thinking is often associated withinvolving either surface or deeper cognitive understanding, lacking critical thinking inthis study is referred to inability of the students to formulate appropriate responses toparticular questions or stimulus in English language during classroom interactions.
4. ConclusionThe aims of 21st century learning is centered around possessing critical thinking oreducating to be a critical being. Although 21st century learning often synonymous withcritical being, there should be a careful generalization about this concept. The currentresearch findings indicate that creativity also can be used to refer to the concept of 21stcentury learning. Although the concept of 21st century learning has been defined fromthe actors’ view point, the implementation of the learning type is quiet challengingparticularly when the linguistics competence, cultural values and classroom norms areprevalent in the language classroom interaction.



37

The 3rd English Teaching Conference 2017
5. AcknowledgementWe would like to thank the Directorate General of Resources for Science, Technologyand Higher Education, the Minister of Research and Higher Education, for funding ourresearch project under the scheme of “PenelitianDosenPemula” 2017. We are also verygrateful to the participants involved during the data collection whose identity remainanonymous.
Bibliography

Atkinson, D. (1997). A critical approach to critical thinking in TESOL. TESOL Quarterly,31(1), 71-94.Bell, S. (2010). Project-based learning for the 21st century: skills for the future. TheClearing House, 83, 39-43.Carlgren, T. (2013). Communciation, critical thinking, problem solving: A suggestedcourse for all High School students in the 21st century. Interchange, 44, 63-81.Carson, J. (1992). Becoming biliterate: first language influences. Journal of SecondLanguage Writing, 1(1), 37-60.Carson, J. (1992). Becoming biliterate. Journal of Second Language Writing, 1(1), 37-60.Center for Applied Linguistics. (2003). Adult English language instruction in the 21stcentury. Washington, DC: CAL.Chalmers, D., &Volet, S. (1997). Common misconceptions about students from South-east Asia studying in Australia. Higher Education Research and Development,16(1), 87-98.Colwill, I., &Gallaghe, C. (2007, December ). Developing a curriculum for the twenty-firstcentury: the experiences of England and Northern Ireland. Prospects, 37, 411–425.Dede, C. (2009, July). Comparing frameworks for"21st century skills". Retrieved October26, 2017, fromhttp://watertown.k12.ma.us/dept/ed_tech/research/pdf/ChrisDede.pdfFandino, Y. J. (2013, November). 21st century skills and the English foreign languageclassroom: a call for more awareness in Colombia. Gist Education and LearningResearch Journal, 7, 190-208.Floyd, C. B. (2011). Critical thinking in a second language. Higher Education Research &Development, 30(3), 289-302.Higgins, S. (2014, December). Critical thinking for 21st century education: a cyber-toothcurriculum? Prospect, 4, 559-574.Higgins, S. (2014). Critical thinking for 21st century education; A cyber-tooth curriculu,.Prospects, 44, 559-574.Jeevanantham, L. S. (2005). Why to teach critical thinking? Africa Education Review,2(1), 118-129.



38

The 3rd English Teaching Conference 2017
Manalo, E., Kusumi, T., Koyasu, M., Michita, Y., & Tanaka, Y. (2013). To what extent doculture-related factors influence university students' critical thinking use?Thinking Skills and Creativity, 10, 121-132.North Central Regional Educational Laboratory and Metiri Group. (2003). EnGauge 21stcentury skills: Literacy in the digital age. Naperville, Illinois: NCREL.Partnership for 21st Century Education. (2007). Framework for 21st Century Learning.Retrieved September 28, 2017, from www.p21.org: http://www.p21.org/our-work/p21-frameworkPrensky, M. (2010). Teaching Digital Natives: partnering for real learning. ThousandOaks, California: Corwin.Robinson, J. S., &Garton, L. B. (2008). An assessment of employability skills needed bygraduates in the college of agriculture, food and natural resources at theUniversity of Missouri. Journal of Agricultural Education, 49(4), 96-105.SEG Measurement. (2012). The challenge of modeling 21st century Learning: teacherprofessional development for improved student engagement. New Hope, PA: SEGMeasurement.Sewell, W. C., & Denton, S. (2011). Multimodal literacies in the secondary Englishclassroom. English Journal, 61-65.Shoffner, M., C. De Oliverira, L., & Angus, R. (2010, December). Multiliteracies in thesecondary English classroom: becoming literate in the 21st century. EnglishTeachind: Practice and Critique, 9, 75-89.Silva, E. (2009). Measuring skills for 21st century learning. Phi Delta Kappan, 630.Smith, A. M. (2014). Multimodal literacy in the English/language arts classroom:meeting the standards and remaining relevant in the 21st century. Education andHuman Development Master's Theses., 530.Thieman, G. Y. (2008). Using technology as a tool for learning and developing 21stcentury citizenship skills: an examination of the NEST and technology use bypreservice teachers with their K-12 students. Contemporary Issues in Technologyand Teacher Education, 342-366.Tuzlukova, V., Al Busadi, S., & Burns, S. L. (2017). Critical thinking in the languageclassroom: teacher beliefs and methods. Pertanika Journal of Sciences &Humanities, 25(2), 615-634.Yin, R. (2009). Case study reseacrh: design and methods (5th Edition ed.). ThousandOaks, CA: Sage.



39

The 3rd English Teaching Conference 2017
Getting real in language classroom: A conversation analysis of invitation dialogue

transcript presented in English Junior High School BSE textbooks

Lyla Anggerwina Kusuma, Slamet SetiawanUniversitas Negeri Surabaya
AbstractThis study examines the flow of conversation which is later understood as theauthenticity in the transcribed dialogue on invitation sequences in JuniorHighSchoolElectronic Textbooks (JHS BSE). The focus of this study is to find outwhether the flow of conversation such as the presentation of pre-expansions andpreference organization of invitation dialogues, accurately presented in JHS BSEtextbooks according to Conversation Analysis (CA). This paper then continues to findout and anayze the authenticity and naturalness of invitation dialogues from 8 differentJHE BSE textbooks to the aim of teaching natural English as the goal of communicativecompetence. Having contrasted 10 sequences of invitation analysed in JHS BSE textbookwith the conversation analysisunder discourse analysis theory, this paper concludedthat generally not all of conversation flows in speaking material in the form of dialoguesare authentic and natural. There exist some authentic and natural data even though thepresence of those authentic and natural flows from transcribed dialogues was notconsistently presented.
Key Words: authentic material, natural conversation, communicative languageteaching, JHS BSE textbooks, conversation analysis
Introduction

Teaching English as a second or foreign language (ESL/EFL), in Indonesia especially,can be highly demanding and requires teachers’ understanding of the nature of Engishas a means of communication. Thiscommunicative ability in coping global situations inthis globalization era apparents to be seen as one of the language function inInternational level which is commonly known as English Communicative Skill. Otherstudies also support the goal of teaching English as foreign language learners inachieving their communication skills by using interpersonal communication as theprocess of creating meaning and responding to a message in a proper context andsituation and also to efficiently express what they mean in the target language andsuccessfully achieve communications in real-life situations (Jamshidnejad, 2011;Lightbown  and  Spada,  1999;  Power, 2003; Larsari: 2011).Therefore, Indonesian
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government dediced to have communicative competence as the goal of Teaching Englishin Indoensia especially in Junior High School level to be able to face real-life situation.Responding to this real-life teaching achievement, teching English in Indonesia,especially speaking, needs to integrate discourse in language education (McCarthy1991; Hatch 1992;McCarthy and Carter 1994). McCarthy (1991) supports the use ofDiscourse Analysis (DA) and Conversation Analysis (CA), for speacific theory, as a toolof understanding the authentic and natural classroom material as demanded byCommunicativeLanguage Teaching approach to reach the communicative skill.In view ofall circumstances, if one of the purpose of languageeducation in Indonesa is to train JHSIndonesian students to be communicatively competent, this research then conceivablyconsider whether JHS textbook dialogues could be a model for language learners byanalysing the discourse patterns and sequence structures that occur in ordinaryinvitation sequence.
This article discusses the flow of conversation in the transcribed dialogue on invitationsequences appeared on Junior HighSchoolElectronic Textbooks (JHS BSE) in Indonesiaby using Conversation Analysis Theory (CA). There are 8 Electronic Textbooks / Buku

sekolah Elektronik (BSE) in Junior High School (JHS) that had been examined. Thisqualitative study highlights the natural flowof conversation by examining whetherinvitation conversations in those textbooks fail or succeed to follow the sequence ofinvitation. The output of this analysis is to show the naturalness of conversations thatcould probably be used by Junior High School teachers to achive the communicativecompetence as targetted by Indonesian government. By noticing the failure or non-natural dialogue, the researchers expect that the classroom teacher could be aware ofand will not be misguided with the less authetic material presented in the textboks andthe teacher are also expected to show the natural invitation sequence of dialoge to theirteacher to achieve the communicative competence.
Conversational Analysis and the Invitation Sequence StructureConversation Analysis (CA) which is known as a branch of applied linguisticfocuses on the analysis of conversation as a method for investigating the structure andprocesss of social interaction, primarilly on talk, between human (Schegloff, 2007). CAconcentrates on how speakers themselves interpret teir turns and listener’s turn in real
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mundane speech events (i.e.,inviting people conversation, doctor-patient consultaion,courtroom proceedings, offering etc).This theory attempts to identify systematicsequence (turns, pairs of turns, exchanges, responses). The systematicsequences orturns of interaction between interlocutors and the listener / addresseeare distinguishedas pairs / adjacency pairs.As described in Figure 1 , Pre-expansion will be responded byGo-a head, blocking or hedgingthat the pair of pre expansion would be possibleadjacencypairs that happen in real conversation. For further, the systematic responsestowards the adjacency pair sequences are known asdispreferred and preferredresponse.
Figure 1. Conversation Analysis Scheme

This paper focusses on examining invitation as a speech event that is taught inJHS BSE Textbooks. Invitations are speech events that might easily be found in real-lifeconversations. According to Schegloff (2007), the occured preliminaries that projectspecific imminent First Pair Parts (FPPs) of the conversation are classified as type-specific pre-sequences.In invitation event for example, pre-invitation becomes type-specific pre-sequences of invitation before the main action itself, invitations. Further, hestated that the fuctions of pre-invitation are (1) to estimate the possibility that will beproduced by a base FPP (invitation) and (2) to make any relevances of next theproduction of second pair part (SPPs) as a response to pre-invitation. Some examples ofpre-invitations would be “Are you doing anything?”, “do you have free time onWednesday evening”, “What are you doing tonight?” and so on.
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By giving pre-invitation, the speakers who invite their invitee or host willprobably get 3 possibilities of response. They are a go-a head, hedging and blockingresponse. A go-ahead response supports the recipient of the response to go-ahead withthe invitations. It means that the host will get positive response to continue their otherconversations, invitation action. An example of this ‘pre-invitation & go-a-headpair’ typewould be “no” answer to “Are you doing anything?” or “I am free today” to samequestion. By answering this, the invitee are in circumstance of ok to be invited and thenext sequence, invitation sequence, could be given to the invitee and the possibility ofaccepting the invitation would be hinger than getting hedging response and will bequite impossible to be accepted whenever the invitee give blocking response.A blocking response which becomes the oposite of go-a-head respon helps therecipient to notice of the rejection possibility. An example of this type of response is“no” or “I will go to my grand mother’s house tonight” to respond “Are you freetonight?”. This case becomes a sign of dispreffered response of invitation. Whenever thehost are not really aware of this circumstance, they will get higher possibility of gettingrejected.Hedging is the last type of response in which the recipient are not really surewhether the invitations will be declined or accepted. “What’s up?” for example, becomesone of the examples of hedging as a response of pre-invitation. However, Schegloff(2007) said that the combination of hedging and blocking response in invitation eventmay appear and may be used by the invitee as one of the example of variation responseabout pre invitation. The varition response toward “what ‘r you doing” question as pre-invitation, could be seen in a combination of a blocking response and a hedging “I’amgoung out, why?”. This response shows that the invitee were expecting what invitationis going to be and the invitation could still possibly given.Preferred and disreffered are the next response that happen in regard torespond the pre-invitation. A preferred response to an invitation is known as anacceptance, while a dispreferred one is a rejection given by the invitee. Here are someexamples of invitations with preferred or dispreferred responses.
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(1)Invitation and preferred situation1 A : why don’t you come and see me some[time2  B : [i would like to(Heritage, 1984)The first arrow in line 1 shows the invitation while the second one in line 2 is apreferred response of the invitation. The first arrow in line 1 and 2 shows the invitationwhile the turn shown in the second arrow (lines 3-5) is an example of a rejection of theinvitation.(2)dispreferred situation1  B : uh if you’d care to come over and visit a little while this2 morning i’ll give you a cup of coffee.3  A : hehh well that’s awfully sweet of you, i don’t think i can4 make it this morning hh uhm i’m running an ad in the paper5 and-and uh i have to stay near the phone.(HERITAGE, 1984)The next section of this paper then, the flow of the pairs and its responses will beanalysed by conversation analysis (CA) as a tool to analyze the authentic structure ofthe conversation presented on the conversation transcripts material in Junior HighSchool BSE textbooks.
JHS BSE Textbook Invitation SequencesThis study had examined eight downloadable listed BSE textbooks. Each titlehas its characteristics dealing with its contents, style, components and specificexcercises. In term of analysing provided listening material, this study had classifiedseveral characteristics of the textbooks’ listening material presented by the books’authors. The title of those BSE Tekxt books are Scaffolding (SC), English In Focus (EF)and Contextual Teaching and Learning Textbook (CTL).Scaffolding (SC) BSE textbooks tend to start the presentation of speakingmaterial by giving listening activities. This activity is seemingly aimed to give a generalhorizon of the learning target both vocabularies and the target of functional language.Another title of BSE textbooks is English in Focus (EF) that was written byWardiman et. al, has its own characteristic in forming students’ speaking skill especially
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with the activities dealing with the transcripted dialogues uses. This English in Focusbook generally has a section that explains about the main subject in particular chaptercalled “materials you are going to learn”. This section has an intended purpose to giveknowledge about particular expertise targeted in every skill.Focussing more on the listening and speaking skill as analysed in this study, thefollowing section will be a fragment of specific models that are presented in the form ofdialogues with illustraration or situation described as illustrated at the aboveillustration. The excercises activities follow the previous activities and are explained bythe speech acts section in listening part. The additional section in speaking part is thepresence of the additional excercises both in the form of writing and speaking.Contextual Teaching and Learning (CTL)BSE textbooks also bring its differencein presenting speaking material. These books tend to start the meeting with thepresentation section which apparently presented to give a general horizon of thetargeted material. This section can be presented in the form of brainstorming style bygiving question to the students of the particular situation or phenomena of targetedmaterial.In order to check the accuracy of the selected sequences, this study applies thetable to see the number of the sequences gathered and the role of the structure whetherit follows the flow of conversation based on CA or not. Through these tables, this studyexpects that the non-natural flow of conversation can be identified and can be analyseddeeper.
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Table.1Checklist result of invitation sequencesNo Dialogue Code Sequences of ConversationPreExpansion

Response Action Response

Pre Inv
itation

(line) Blockin
g

(line) Hedgin
g

(line) Go A
-He

ad
respon

se (line
)

invitati
on

Dispre
ferred

Preferr
ed

1 I/CTL/VII/57A  (2) - -  (3)  (3) -  (4)2 I/CLT/VII/70 - - - -  (2)  (3) -3 I/CTL/VIII/106A - - - -  (1) -  (2)
4 I/CTL/VIII/106B - - - -  (3)  (4) -5 I/CTL/VIII/108 - - - -  (1) -  (2)6 I/SC/VII/175A  (2) - -  (3)  (3) -  (4)7a I/SC/VIII/47  (1) - -  (2)  (3) - (4,5)7b I/SC/VIII/47(Laila)  (1)  (  ) - -  (3)  (1) -
8 I/SC/VIII/127  (1) - - (2,4)  (5) -  (6,7)
9a I/EF/VIII/54 A(Diana) - - - -  (1) -  (2)
9b I/EF/VIII/54 A(Toni) - - - -  (5)  (6) -
10 I/EF/VIII/132 - - - -  (5)  (6) -

This study presented the result of structured conversation flows in the form oftables of invitation checklist. Invitation appears in 10 dialogues and in those 10dialogues there are 12 adjacency pairs of invitation. These 10 dialogues were collectedfrom three mentioned textbooks. Hovewer, Scaffolding (SC) and English in Focus (EF)apparently do not really provide many samples of invitation in the form of dialogues. In
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Scaffolding book for example, the invitation can be found in the phone dialogue whichthe main focus is in teaching phone conversation. Contextual Teaching and Learning(CTL) can produce more dialogues which consist of invitation sequence and itcontributes to almost 50% of the data imput for this study.

Graph 1Percentage of Invitation DialoguesGraph 2 shows the appearance of pre-invitation in invitation sequence in theBSE Junior High School Textbooks.From the graph, it can be seen that from 12 dialoguesin the BSE JHS textbooks, less than 50% of the total sequences has its pre-invitation.Based on the data, those fivepre invitation would have go a head response as it pre-expansion respond / as its adjacency pairs. In other side, the dialogue without pre-invitation should get more potential rejection, since the host did not try to check theavailability of the invitee. Correspondingly to the CA theory, the number of dispreferredresponse in invitation should be 50% higherthan the preferred one.

Graph 2 The Appearance of Pre-Invitation
The conversation rule based on CA shows that in order to get success in invitingsomeone, people should know the availability of the addressee before inviting people. Ifincase there is a blocking response after the pre-invitation, the speaker may do his / herstrategic competence to reach his or her goal in inviting someone. Thus, the accurate
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condition of inviting the invitee is the appearance of pre-invitation before having thesuccess of invitation.The case of rejection or dispreffered respond apparently appear becase the hosthad not checked the availability of the invitee. It could be seen from the invitationdialoge taken from CTL for grade VIII page 106. From this dialogue, the inviation in line4-5 got dispreffered response since the host (Cici) did not try to check the availability ofthe invitee (Mira). This communication strategy in inviting someone by asking theavailability of the invitee in the form of pre-invitation should actually be shared to thestudents in order to minimise the rejection and to make the conversation goes smoothlyand naturally.(1) Cici :Hello, Mira. It's Cici.(2) Mira :Hi, Ci. How are you?(3) Cici :Fine. Thanks. How about you?(4) Mira : Very well. Thank you. Ci, I'll have my birthday(5) party next weekend. Could you come?(6) Cici :Oh, so sorry. My family and I plan to(7) visitmy uncle in Surabaya.(8) Mira : What a pity! But, it's OK.(9) Cici : Sorry Mira. (I/CTL/VIII/106)

Another sample of analysed invatioon dialogue is taken from scaffolding BSETextbook for JHS grade VIII. This conversation shows the pre-invitation given by host,Adi. In this dialoge, Adi tried to check the availability of his friends for weekend agenda,Sanusi then gave go-head respond in line 2 and in line 6 he showed his prefferedresponse. However, Laila in line 8 shows her dispreffered since she had not been given achance to respond the pre-invitation in line 1. This sample could be a good sample forthe students to learn the natural flow of conversation as explained in CA theory.(1) Adi : Have you got any plan for our holiday?(2) Sanusi : I have no idea. What about you, Fredy?(3) Fredy : I want to feel the fresh air.(4) Adi : I have an idea. My uncle lives in Bogor.(5) Shall we spend our holiday there?(6) Sanusi : I'd love to.(7) Fredy : That would be great. What about you, Laila?(8) Laila : I'd love to, but my family and I am going to visit our(9) grandparents in Banjarmasin.(10) Adi : That's okay. (I/SC/VIII/47)
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The last sample of non-natural invatition could be seen from English in Focusbook for Grade VIII. This dialogue could be classified as non-natural since this dialogedoes not have pre-invitation and the host (Cika), in line 6, directly invited Ramzy to gocamping. Without noticing the possibility and availability of the invitee thecommunication tend to fail.

(1) Ramzi : Nice day, isn’t it?(2) Cika : Yes, it is. Nice weather we are having.(3) Ramzi : Look! This is fantastic sight!(4) Cika : Yes. I agree. I think it’s spectacular.(5) Ramzi : the weatherman says it will be sunny today.(6) Cika : Really? Let’s go camping then.(7) Ramzi : I’m sorry. I’d love too but I can’t.(8) I have to finish my geography project.(9) Cika : Oh, by the way, how was your vacation?(10) Ramzi : We had a great time. But during the trip. We had a flat tire.(11) Cika : That’s terrible.(12) Ramzi : (bleep!) that’s my mobile phone. I’m afraid I must go now.(13) Have a good day.(14) Cika : You too. See you?(I/EF/VIII/132)
ConclusionThis study had analyzed the textbook dialogues from 8 different BSE textbooks in Juniorhighschool as conclusion, not all of conversation flow in speaking material in the form ofdialogues follows the natural flow of invitation and it appears to contribute to theauthenticity and naturalness. Following the flow and giving context could be somepossible way to make the dialogue more natural and teacher could makethe studentsaware of the the communication strategy In order to minimize the not-natural conditionof conversation that is caused by the missing context, purpose, ideas, psychologicaldistance, it is really suggested to the author to avoid using intuition on providigmaterials. The presence of book editors that have competence in linguistic, especiallyConversation Analysis, could also be considered as an alternative to improvenaturalness.
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Collaborative Learning: The Concepts and Practices in the Classroom

EkaRizkiAmaliaInstitutPesantrenKiyaiHaji Abdul Chalim, Mojokertoekarizkiamalia@ikhac.ac.id
AbstractCommunication and collaboration are regarded as part of essential focus toprepare students for increasingly complex life and work environments in the 21stcentury. Collaboration skills are highly required by the students to provide themselveswith the ability to work effectively and respectfully with diverse teams in the future.Collaborative Learning (CL), then, is very crucial and said to be able to facilitate thestudents to attain higher level thinking and preserve information for longer times thanindividual learning. This article reviews Vygotsky’s idea of the “zone of proximaldevelopment” and the concepts of Collaborative Learning. Then, the characteristics andprinciples of CL are presented. The discussion of how collaborative learning differs fromcooperative learning followed by some ideas of collaborative works in the classroomand how they are best practiced also complete the discussion. In addition, method forexamining CL process including conversation analysis is discussed.Keywords: collaborative learning, cooperative learning, conversation analysis

1 Introduction

The historical idea of collaborative learning and the concepts of Zone of Proximal

Development” by Vygotsky

Vygotsky views learning basically as a social process which is activated throughthe Zone of Proximal Development (ZPD) (Dillenbourg, 1999), famously known associocultural theory. This theory explains how learning is negotiated in relation to thecontext and experience with peers coming from any possible social relationship. Insociocultural theory, learning is viewed as social term which results from the informalrelationship between social interaction and cognitive development of an individual. Theinteraction structures and establishes the learning process (Lantolf and Pavlenko,1995). The relation between what Vygotsky has uttered about sociocultural theory andlearning can be seen in collaborative learning (CL) theory. It says that working with amore competent person can improve personal development. Vygotsky concluded thistheory after completing some observations. First he noted that a child learn from otherpeople in his/her environment. The learning itself thus is mediated in a social level.After
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then, the child internalizes it in individual level. He/she absorbs and processes whathe/she has already got from otherpeople and environment. The second is that learningin social level often involves more capable persons who provide mentoring andguidance to the less experienced ones. The knowledgeable ‘mentors’ might come frompeers or older people. They all engage in particular activity then unintentionallycollaboration occurs through the process of guidance upon the less experiencedindividuals. To constitute the learning process from social to individual levels, languageserves as “a psychological tool to regulate objects, others, and oneself in organizingfunctions that are critical to mental activity”(Lin, 2015). This is where languagebecomes filters as well as a tool to mediate the learning process to occur.This view implies that the development of an individual cannot be merely seenfrom the individual itself. Social factors as the external world affect and influence thisdevelopment and therefore should also be taken into account. Thus, the learning, asVygotsky (1986) noted, is “embedded within social events occurring as a child interactswithin people, objects and events in the environment”. The interaction stimulates themental functions to work as the result of various input captured. To be more specific,mental functions such as thinking, reasoning, and problem solving, can be carried out byindividuals while collaborating with peers (Wertsch and Rogoff, 1984).In the teaching and learning process area, interaction among the students andbetween the students and the teacher facilitate the students to improve and advancetheir development. It is assisted through the Zone of Proximal Development (ZPD)which is defined by Vygotsky(1978) as “the distance between the actual developmentlevel as determined by independent problem solving and the level of potentialdevelopment as determined through problem solving under adult guidance or incollaboration with more capable peers”. This indicates that an individual has two levelsof development; actual development and potential development.It can be inferred that actual development refers to the development of individualswhich is already attached in their mental setting. It can be from their genes or self-learning. At this level, individuals learn and work independently without others’ help.On the contrary, potential development comes from the interaction between individualsand environment. The environment here can refer to peers or more proficient adultwhich collaboratively engaged with the individuals to perform particular work. In thislevel, the individual is unable to perform independently but dependently with more
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capable persons. By learning from the expert, the potential development increases asthe less capable individual will learn from the more capable ones. This is where theprocess of collaborative learning benefits students with weaknesses to improve withthe help of their knowledgeable peers.This discussion highlights that Collaborative Learning provides students withopportunities to get new ideas from their peers and thereby establish mutualinteraction in the learning process. The more beneficial interaction takes place, themore development the students are able to attain. Peer interaction is also said to be ableto ”promote learners’ ZPD and it has valuable role to play in language learningsituation” (Lin, 2015).
2 The Characteristics of Collaborative LearningThe characteristics of collaborative learning can be clearly seen if the approach iscompared to the traditional one. Collaborative Learning differs from traditionallanguage teaching approach in some aspects; the first is inits goal structure. Johnsonand Johnson (1979) in Lin (2015)refer the goal structure as the type of interdependenceamong students and are categorized into three: collaborative, competitive, andindividualistic. In collaborative goal structure, a learner is able to achieve learning goalswhen their peers also achieve theirs. Even though the portion is relatively differentfrom one to another, the least capable learner will still also capable of achieving the goalof learning depend on his/her capacity. The competitive goal structure does not allowall individuals to achieve the learning goal. Instead, an individual learner achieves whileothers do not. In individualistic goal structure, there is no relationship between theachievement of an individual and the involvement of others either in the form ofcollaboration or competition. In other words, one’s achievement is independent fromothers’. This occurs because each individual learnerlearns by themselves. There is nosuch kind of peer mentoring or competition with others. In relation with this, Zang(2010) concludes that CL belongs to the category of collaborative goal structure whilecompetitive and individualistic goal structures are closely similar to the traditionalteacher-fronted learning.The second difference between collaborative learning approach and thetraditional one lays on the learners’ participation upon the teaching and learningactivity. Traditional approach tends to focus on teacher-centered rather students-
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centered learning. Students are rarely involved in the teaching and learning process butto only pay attention to what the teacher is explaining. Many of traditional learningapproach use grammar-translation and audio-lingual methods as the ingredients. Suchteaching methods only focus on certain aspects of language without providing sufficientpractice for the students to practice and deepen their understanding upon the materialgiven. Most interaction taking place is limited to teacher-student interaction. Student-student interaction is rarely seen. Students are conditioned to be passive almost all thetime. They only become recipients of the knowledge delivered by the teacher. There isno sufficient space given to discuss and enlarge their communicative competence. CL, incontrast, shares common ideas with Communicative Language Teaching (CLT) wherethere are interactions between teacher and the students and among students (Zang,2010). When the students are given the chance to communicate not only with theteacher but also their friends, it is actually facilitating the students to acquirecommunicative competence. The communication which occurs is actually activatingtheir mental function to maximize thinking, reasoning, and problem solving. When theseactivities take place, learners are unconsciously enriching their storage of knowledge.They do not simply being a passive recipient but very active one as they do not onlyabsorb the knowledge as input but also question, criticize, argue, and any other criticalthinking activities.
3 The Principles of Collaborative LearningLin (2015) mention some principles of Collaborative Learning, they are as the following.
3.1 Provide more language practice opportunitiesCL allows the students to be engaged in the learning process as they worktogether towards a common learning goal. When they discuss or share ideas withothers, they automatically are practicing their language competency. In the EFLclass, this is one of the challenge in which the students are asked to speak English asa foreign language as the main targeted goal. The problem will exist more whenthere are more less capable students than the expert ones. The teacher will need toswitch his/her learning approach into the traditional one as he/she is trying toexplain certain language focus to the students. The fact that the students areactually in needs of practicing the language on their own in certain amount of time
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will be reduced by the long duration the teacher needs to explain the difficultmaterial. Other challenge present as the more capable students have no peers topractice the conversation since the weak students are unable to respond the Englishconversation in a meaningful way.

3.2 Improve the Quality of Student TalkZang (2010) explains that in traditional EFL classroom, discourse is set up bythe teacher in an artificial setting, whereas CL can be designed to create socialsetting that is similar to real-life situation in the way that language is used. It helpsthe students to produce not only in its quantity, but also optimize the conversationby engaging themselves in requesting, clarifying, and negotiating conversationduring the CL. Furthermore, as Long and Porter (1985) in Lin (2015) indicates, inCL directed learning, language adjustment occurs as the students try to makethemselves understood. Consequently, they will also try to make others understandwhat is intended to say. They will speak in different ways to ensure others to listento and comprehend what he/she is saying by using different ways of speaking. Bythis, students are subconsciously accustomed themselves to use appropriatelanguage.
3.3 Create a Positive Learning ClimateBarfield (2003) in Lin (2015) states that language learning is an emotionaland psychological experience to some extent.Thus when learners’ psychologicalcondition is troubled, then the learning might not accomplished maximally. CLcreate situation in which learners feel more convenient and relax since there is nostrict regulation of how they should learn. Learners are also freed to talk anddiscuss with their peers of difficult points from the material given by the teacher.This is quite different with traditional learning approach, where the students areafraid to make mistakes in speaking as they have to speak organized in front of theirfriends with correct and proper grammar and accuracy. This situation limits thestudents’ opportunity from experiencing various learning situation in whichpossible to result in a further and deeper understanding of certain topics.DiNitto(2000) suggests that CL “allows for the negotiation of meanings and therefore thelearners’ understanding is reshaped”. Positive affective situation thereby improvethe students’ learning and further the achievement.
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3.4 Promote Social InteractionIn CL, the interaction between the learners and their peers are constructedthrough the discussion and sharing ideas between them. The interaction takes placein a very comfortable situation while at the same time, learners exchange differentideas and perceptions among them. Jiang (2009) claims this situation as improvinglearners’ linguistics competence and communicative skills as well. This alsopromotes social interaction between the learners themselves through discussing,questioning, responding, and organizing learning process.
3.5 Allow for Critical ThinkingCompared to individual learning, CL is believed to enhance learners’ criticalthinking. This process occurs when the students are discussing, clarifying, andevaluating peers’ opinions (Lin, 2015). In line with this, as Johnston, James, Lye, andMcDonald (2000) mention, CL encourages critical thinking through problem-solvingprocess. Learners engage actively in the discussion which fosters their mind tothink critically of the topics being discussed.
4 Collaborative and Cooperative Learning as Different Communicative StrandsCollaborative and cooperative learning are most interchangeably used in theirterm. Most tends to consider the two concepts as the same. However, some researchershave made some discussions to specify those two different communicative strands inEFL classrooms.Oxford (1997) differscooperation with collaboration in its form, that cooperativelearning is considered to be more structured. It does not happen randomly but moreorganized than collaborative learning. The structured form might be found in someaspects; the technique the teacher use for his/her teaching activity, also the target andprocedure of how the students work together in group. In contrast, CL is “related tosocial constructivist epistemology, with the goal of acculturating students into theimmediate community of learning and the wider world of the target language andculture” (Lin, 2015). In other words, CL mediate learners to experience an unplanned,spontaneous learning situation in which they have opportunity to gain as muchknowledge as possible through the peer-mentoring without being framed into specificlearning borders. Learners can maximize mutual social engagement for the purpose of
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learning. Learners can interchange their knowledge and ideas others do not possess.Therefore, the maximum goal of learning is possibly to be reached.Roschelle and Teasley (1995) give more detailed discussion about cooperativelearning, that it is a work that is “accomplished by the division of labor amongparticipants, as an activity where each person is responsible for a portion of theproblem-solving”. It can be inferred from this explanation that cooperative learningdemands the individuals in the group to be involved in the equal share and that each ofthem shall complete what has been authorized to them. Each member of the group hasequal and fair division of duty and task. Whereas, as has been previously mentioned, CLinvolves “the mutual engagement of participants in a coordinated effort to solve theproblem together” (Roschelle and Teasley, 1995).This suggests that in CL, eachindividual in the group are possibly to change roles of when to become the mentor andwhen they need the assistance from their peers.Based on these discussions, it is clear that collaborative learning differs from thecooperative one in the concept and division of task. However, some spontaneousdivision of task may also occur in CL. We can take example in a situation where a groupof learners is about to discuss a certain topic. Those who have the knowledge upon thetopic will automatically take the role as the mentor to others since he will be able tospeak and say more on related issues of the topic. Meanwhile, other members willbecome the observers. However, they still have the opportunity to contribute bysuggesting their ideas or at least give their opinion or critics upon subject beingdiscussed, which is not the prior role of the ‘speaker’. Based on this assertion,cooperative learning and CL is not different in terms of task distribution. Even thoughthere is no clear and structured division of task in CL, learners still share unstipulatedresponsibility upon their roles in group.
5 Collaborative Learning in PracticeBefore discussing what activities can be employed as CL, it is better to first discusswhether collaborative skills can be trained or not. Educators are suggested to giveexplicit instruction to develop collaboration skills (Lai, 2011). The training could be inthe form of instruction given in effective communication, how to find for help, and howto give help to others (Fall, R. Webb, N., &Chudowsky, N., 1997). Similar to this, Webb(1991) recommends training students in general interpersonal and teamwork skills
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which include coordination, communication, conflict resolution, decision making,problem solving, and negotiation. This kind of training stresses on how to giveexplanation, how to directly and explicitly ask for help, and how to respond to others’help appropriately (Lai, 2011). Lai (2011) further suggests teacher provide manyopportunities for students to practice collaboration skills by using tasks which aresimilar to group-based assessments’.Besides providing explicit instruction, teachers are also suggested to compose andorganize tasks to support collaboration (Bossert, 1998; Webb, 1995), by, as Webb(1995) suggests, defining specific roles within tasks. For example, one student couldbecome a leader with the duty of constructing and organizing planning of the task.Others may act as the doer of the task. Webb (1995) suggest that a student may take therole as the leader with the responsibility to summarize and recount the main points ofthe material, while others may act as the listeners who are responsible to identify anddetect errors or omissions in the summary and ask questions to clarify the material.Similar to this, Dillenbourg (1999) recommend the teachers to specify rules forinteraction. For example, every group member should ask at least one question. Thisactivity could encourage the students to share idea then speak it up.Teachers should also monitor and regulate the students’ interaction (Lai, 2011). Incertain times, students might lose ideas of what to discuss next. The presence of theteacher could stimulate and trigger temporally-blank situation to be active again.Teachers could encourage the students to give new ideas or providing groups withfeedback thus the discussion will be more fruitful.The techniques to arrange and organize CL activity can be various. One example isreciprocal teaching which is described by Palincsar (1987) as “an interactive teachingprocedure in which the teacher and students collaborate in the joint construction oftext”. In reciprocal teaching, two people or groups agree to help each other. In thecontext of teaching and learning activity in class, teacher and students change roles as“leader” and “respondent”. At first, the teacher can assume as being the leader to givestudents example of how to administer the learning as Lai (2011) recommendemploying several strategies to direct discussion by: “asking questions, summarizingresponses, clarifying misunderstanding, and supporting predictions about upcomingtext content”. After the students experience being the “respondent”, they will then beable to recognize of how to act as the “leader” then take the role of it.



58

The 3rd English Teaching Conference 2017
One idea to conduct CL is as what Bossert (1988) indicate as “learning together”.Here, the competence of the group members are various and different one to each other.The members of the group work together and help each other to complete a singlelesson. The example of thisis “jigsaw”. The application of this technique is by divingstudents into groups of 4 to 5 with heterogeneous competency. Each group has anexpert individual which was given the material by the teacher. The teacher can alsoexplain a bit of the material to the expert students. Having given the material, the expertstudents are assigned to their original groups to mentor and share what they havelearnt to their peers. In this approach, students can be assessed as a group orindividually (Lai, 2011). Jigsaw is quite similar with “group investigation” technique,except that in “group investigation”, students are free to choose the material to studyand divide the task to the group members.Lai (2011) promotes other example of “learning together” with what is called as“student team learning”.  The procedure of this technique is by dividing students intogroups with mixed ability. In each group, the members help prepare each other toperform best in a quiz competing with other teams. Team with the highest mean levelsof each member’s performance is acknowledgeable. Other variation of “student teamlearning” is “team assisted individualization”.It is more specific in that the studentsmust take proficiency tests before moving on to more difficult material and their scoreson these mastery test affect the team’s scores. There are many other methods can beapplied for CL. The important point is that the teacher must vary the activities, the taskstructures, the reward and reinforcement to achieve the target of learning.

6 Method for Examining Collaborative Learning ProcessesCollaborative learning is a type of group-based method with several possible goalsof assessment.  Webb (1995) mentions some purpose of examining CL. Teacher mightwant to assess student’s individual achievement in learning which is proven bystudent’s knowledge or skill performed in group. Secondly, teacher might want to assessthe student’s ability to work and learn from collaboration in the group which is scoredfrom their individual and group assessment achievement. Thirdly, teacher might assessthe group’s productivity, evidenced by the quality or quantity a task finishedcollaboratively. The last is that teacher is possibly trying to measure the students’collaborative skills which consist of coordination, communication, decision-making,
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conflict resolution, and negotiation. Webb (1995) further advice teachers to be veryspecific upon the goals of learning and organize the tasks based on those learningpurposes.Researches have proposed several observational tools to record students’interaction. One of the most widely used is “conversational analysis”. Webb (1991 and1993) has developed coding system of students’ communication and for grouping thembased on their group behavior. First, he differentiates between responsive and non-responsive feedback. Responsive feedback involves substantive corrections,elaborations, and explanations. Whereas, non-responsive feedback happens when thereis no response given to student who asks for help, no correction when student makingerrors, and student given the answers without getting any explanation of why thoseanswers are correct. Later, Webb (1993) categorizes students’ behavior into four; thefirst type is students who are capable of solving problems by themselves without any oronly little assistance from others. The second type of students are those who are facingdifficulties but willing to express them by making errors or asking questions that signalthey do not understand. The third type is students who mimic others’ work withouttrying to solve it by themselves. The last category is students who give no contributionverbally during group discussion.
ConclusionThe discussion above suggest a number of potential benefits of collaborative learning,which in fact, are able to enhance students to prepare themselves to being a part ofsmall unit of massive group in the future later after they engage in working situation. Inthe teaching and learning context, Collaborative Learning allows the role of teacher tobeing more as facilitator rather the controller in the classroom. The teacher mediatesthe learners’ interaction and collaboration of work towards a common learning target.Students become actively involved in the learning experience and take theresponsibility of their own learning through the interaction. This affects the learningatmosphere to be conducive. A fun and less-stressed learning situation is established,self-development and self-autonomy are enhanced thus learners’ achievement isimproved.
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Preparing Children in Learning English by Critical Thinking and Problem  Solving

Skills

Fitrah Yuliawati, M.PdUniversitas Islam Madurafitrahyuliawati@gmail.com
AbstractYoung children are natural language acquirers because they are self-motivated to pickup language without conscious learning, unlike adolescents and adults. They have theability to imitate pronunciation and work out the rules for themselves. Any idea thatlearning to talk in English is difficult does not occur to them unless it’s suggested byadults, who themselves probably learned English academically at a later age throughgrammar-based text books. And here, live is not only about challenges and issues butabout how thinking capacity and management can turn- around difficult situationeffectively.  How to form and develop rational thinking instead of being based on habitand emotions? Learn to use critical thinking students will learn how to use creativethinking. They will learn how to analyze the problem, evaluate solutions and chooseone, critique the solution, implement the solution. Benefits of second language learningon critical thinking and problem solving give creative mind, better at solving complexproblems, have greater cognitive flexibility, better at higher order thinking skills, betterat understanding how language works.Keywords : children, critical, problem solving, skill

I. IntroductionTeaching English to children is a way to introduce English as a foreign language toyoung students. While children may not have an understanding of why it is important tolearn a second language, there are many reasons that answer the question, “Why teachEnglish to young learners?” For instance, creating a fun and positive learningenvironment can equip kids with a strong foundation for success in more advancedcourses later in their academic careers.The characteristic of children five to seven years old
 They can talk about what they are doing
 They can tell you about what they have done or heard
 They can plan activities
 They can argue for something and tell you why they think what they think
 They can use logical reasoning
 They can use their vivid imaginations
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 They can use a wide range of intonation patterns in their mother tongue
 They can understand direct human interactionThe characteristic of children eight to ten year olds
 Their basic concepts are formed. They have very decided views of theworld.
 They can tell the difference between fact and fiction.
 They ask questions all the time.
 They rely on the spoken word as well as the physical world to convey andunderstand meaning.
 They are able to make some decisions about their own learning.
 They have definite views about what they like and don’t like doing.
 They have a developed sense of fairness about what happens in theclassroom and begin to question the teacher’s decisions.
 They are able to work with others and learn from others.Critical thinking is a multidimensional skill, a cognitive or mental process or set ofprocedures. It involves reasoning and purposeful, systematic, reflective, rational,outcome-directed thinking based on a body of knowledge, as well as examination andanalysis of all available information and ideas. Critical thinking leads to the formulationof conclusions and the most appropriate, often creative, decisions, options, oralternatives (Ignatavicius, 2001; Prideaux, 2000). Critical thinking includesmetacognition, the examination of one’s own reasoning or thought processes whilethinking, to help strengthen and refine thinking skills.

II. Problem

 We do not give the children space to noticeIf we introduce new words or patterns without giving the childrenopportunities to notice them first, the children are likely to feel they arebasically following our direction-not their own. Many of them may not evenbe doing that. They may still be thinking about whatever their mind wasworking on before we introduced the new language target.
 do what we want them to doEven if they notice the new words or patterns but feel they are just doingwhat we want them to do, they will still feel they are following our direction ,
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not theirs. Their own minds may still feel like moving in other directions thatfeel more personal and meaningful. At the very least, even if they feel they arelearning what we want them to learn, they should feel that they want to learnit, too.

 They do not try for themselvesThey may have become dependent on us, and they may not know thequestions with which they can express their curiosity. The new words orpatterns may be too difficult, or may not connect with what they alreadyknow. They may not be having enough fun, or we may not have built up theirmotivation enough over a period of time.
 They do not experiment enoughIf we do not give the children enough time and space to play around with newwords or patterns by practicing and making mistakes, turning the languageupside down, and looking at it from all angles, it … I like …, will be verydifficult for the children to retain these words or patterns at a deep level,produce it spontaneously, or use it flexibly.
 They are unsuccessfulIf the children do not succeed often enough, they may be less likely to risktrying when they encounter new words and patterns in future. They may loseconfidence, and turn their minds in other directions where they are morelikely to encounter success. In other words, they may come to see themselvesas failures in English, and turn their attention to other subjects or out-of-school activities where they feel successful. Children are interested in whatthey feel they are good at.
 They do not make linksOne reason children fail to link new target patterns into the mental model ofEnglish they are building up is that our activities focus too narrowly on thetarget. For example, they might practice, I like … I like without mixing thetarget pattern with other patterns. Another reason is that we get the childrento memorize isolated dialogs or songs that contain language that is difficultfor the children to internalize. A third common reason is that we do notchallenge the children to think enough. If the children fail to link new wordsand patterns with the ones they have already learned, it will be difficult for
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them to use the language to make guesses about new words and patternsthey encounter. In other words, they will not be able to use their newknowledge actively.

III. Methods

3.1 Make activities that……1. Combine cooperative, creative and critical thinking2. Make learners collaborate3. Relate to the real world4. Identify relationship between second language and first language5. Draw inferences6. Use language creatively
3.2 The problem solving loop:1. Identify the problem2. Explore information and create ideas3. Select the best idea4. Build and test the idea5. Evaluate the results
3.3 In the English lessonAll children are active learners, but they choose which direction to move in. ifwe want them to choose to be active learners of English.

 NoticingThe children notice new words or patterns while they are playing. We do not“teach” these words or patterns, we include them in activities and let thechildren notice them. For example, we might mix some new flash cards with onesthey already know while they are playing a flash card game. They will suddenlycome across a new card and think, Huh?What’s that?

 WantingIf the children are enjoying the activity they will want to find out what these newwords and patterns mean, just like the child encountering problems whileplaying the computer game. The extent to which they genuinely want to find outdepends on how much they are enjoying the activity.
 Challenging/taking a risk
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If the words or patterns are just beyond what the children already know, and ifthey have techniques for trying to discover their meaning, the children are morelikely to try. One simple technique is for them to learn questions they can ask ussuch as, What is it? What’s she doing?, or, What’s this in English?

 Playing/experimentingThe children can do a lot of activities where they play around with the newlanguage target, trying things out, making mistakes, encountering manyexamples of the new pattern, and using it to express their own genuine feelings.
 SucceedingIf the new language target is at an achievable level, the children will be successfulin understanding and using individual words and sentences.
 LinkingIf our language syllabus fits together well, and if the children do activities wherethe new language target is mixed with targets already learned, the children aremore likely to link it into the mental model they are building up as they try tomake sense of the world of English. This process is often referred to asinternalization. Language targets that are deeply internalized are those which achild can successfully link into her mental model of English, and use actively tomake predictions about future language items she encounters.

IV. Discussion

4.1 Taking the Fear Out of LearningOne of the most important aspects of teaching English to young learners iscreating an enjoyable and creative learning atmosphere. To most children,learning English is just another activity in their average day. Though it willtake time for them to understand the future impact of what they are learning,the basic skills that these kids learn will prepare them for more advancedlanguage courses.
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4. 2 Here are a few ways to add excitement to lesson plans:

 Fun activities: Incorporating new words into songs and games helps childrenrelax and enjoy the learning process. Using music also improves retention ofnew material.
 Add variety: Young learners have very short attention spans, so having adiverse repertoire of activities to draw from will keep students engaged andmotivated.
 Learning the basics: Much of early curriculum is centered on alphabet,numbers and colors. Focusing activities on these topics allows for plenty ofcreativity in your lesson plans.Every child we teach is a unique and special person with her own experiencesand needs, and her own individual way of perceiving the world. In order to teachher effectively, we need to enter her world and play a meaningful role within it.The extent to which we can do this has a great influence on how much eachindividual child will learn in our lessons. If we look at the class as a group ratherthan a collection of unique individuals and if we tend to categorize or label eitherthe whole group or individual children, we should not be surprised if many ofthem are badly behaved and learn very little. If we know the children and relateto them as real individual people, and if each of them feels we care about them,then we can begin to teach effectively.It is important for us to know what the children have already learned and howdeeply they have learned it. We may be able to get this information fromprevious teachers., or when we take over a class, we may need to do activities tosee whether the children have really internalized what they have learned. If wefind things the children have not learned very deeply, it is worth appending timereviewing these points before we move on with the course.

V. ConclusionJust doing is not enough. Children need to think and do. This means not justrunning around, jumping up and down, and moving frantically from one activityto another. It means having space to think and space to reflect. The child whoputs up her hand fastest, or the child who touches the correct flash card first,may not be the child who has been learning the most. Her quick actions may



67

The 3rd English Teaching Conference 2017
mean she is not thinking enough. Another child may be standing back more,considering the situation, and weighing up options. This is particularly importantwhen we introduce new language targets. We want the children to think, pauseand wonder. At this point, we may need to encourage them to think. We canpretend we are puzzled by the same problem, saying, Yes, what is it? Or givesome hint that leads the children through a thought process that will enablethem to get to the right answer.

REFERENCESPaul David, 2003. “Teaching English to Children in Asia”. Longman Asia ELT;HongkongScott Wendy, 1994. “Teaching English to Children”. Longman;London New YorkHutchinson Tom, 1987. “English for Specific Purposes”. Cambrige University Press
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Vocabulary Mastery by Implementing “Chasing” Strategy: (Students’ Perspectives)

Fria Bintang Listiawati, Faza Lutfiyana, Listi HanifahUniversitas Negeri Semarangfriabintang97@gmail.com
AbstractThis research aims to identify the students’ perpsectives on chasing’s model inincreasing vocabulary mastery. The identification was done by investigating thestudents’ perspectives which focused on vocabulary mastery strategy in general. Thisresearch adopted a quantitative method to investigate the students’ perspectives. Thesample of the study consisted of 25 students of Faculty of Languages and Arts SemarangState University, especially from languages department. The data were collected andgenerated from their perspective answers on the questionnaires given. The resultsshowed that most of the students believed that chasing’s model could help them inmastering vocabulary. Besides, the students also believed that chasing’s strategy iscreative and innovative strategy, so it could be adopted by many teachers as the sampleof good strategy in mastering vocabulary of english or other languages.
Keywords: chasing, English, vocabulary mastery
1. IntroductionThe key of speaking in a language is mastering vocabularies. Vocabulary can helppeople to have a conversation to be more comprehensive (Ronald Carter dan MichaelMcCarthy1998:97). Various words can be used based on the context and situation.Sometimes, people who have more vocabularies will feel so confident to speak becausethey will not have fear while they are speaking. It is quite different with those who onlyknow few vocabularies. They will find many difficulties and afraid of making mistakes.According Kridalaksana (2001: 89) states that the vocabulary is the word richnesspossessed by a reader or writer of a language. This is in line with the statement of Keraf(1991: 24) and Soedjito (1992: 1) which suggests that the vocabulary of a language isthe whole word possessed by a language. Nurgiyantoro further (2014: 338) explainsthat vocabulary is the word richness possessed by a speaker, author, or a language.Vocabulary is also a language component that contains all the information about the



69

The 3rd English Teaching Conference 2017
meaning and usage of words in the language. From these statements, it can be seen thatthe mastery of vocabulary in language learning is necessaryHowever, there are several factors that discourage learners to learn a new language.One of them is a social factor. Social factors have an important role in the developmentof language (mastery of the gospel) that based on Boyd R. McCandless and Robert JTrotter (1977; 102) in Social factors and Language: "Middle-class children tend to bemore advanced in vocabulary development, sentence structure, and pronunciation... "In addition to the above factors, learners who only have little vocabulary do not havehigh motivation in mastering vocabulary. They think that it is difficult and too manywords to be remembered. Whereas, if we find the way how to understand it, of course,we will not have that feeling. Even, we will always learn more and more.

2. ProblemThe problem raised in this paper is about the difficulties experienced by learners inlearning a foreign language, especially on the aspects of vocabulary. Often, this difficultyis also driven by the wrong paradigm of the level of difficulty that will be encounteredwhen learning a new language (new language). In fact, if learners find the right strategy,they will get the ease and pleasure in learning a foreign language.
3. MethodsDocumentation was collected by doing internet research. The technique ofcollecting data consists of two steps. This research used quantitative method to knowthe perception of students about chasing’s strategy in mastering vocabulary in English.There are 25 respondents on this research from Faculty of Languages and ArtsSemarang State University, especially from languages department that became subjectof the research. Data were collected and generated from the answers given by studentsand depth interview with them. The second step was examining the data by reading thedata source extensively and other documentation such as articles, journals, etc
4. DiscussionAfter spreading out the questionaire through google form, we get results about thestrategy in implementing chasing derived from 25 respondens. The details are :
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Table1.1. Result of survey

NO. NAMA Memorize in

general way

Is chasing an

efective

method?

Creative and

innovative

method1. Nur Listiana Easy Doubt Doubt2. Ragil Krisnandani Difficult Agree Agree3. Evi Fatonah Difficult Agree Agree4. Rahmawati Aisyah Difficult Agree Agree5. Ismi Fadilah Difficult Agree Agree6. Pramudya Adi Easy Agree Agree7 Ghita Aning Tyas Difficult Agree Agree8 Pinky Tiffany Difficult Agree Agree9. Fitriana Dewi Difficult Agree Agree10. Parsih Difficult Agree Agree11. Ika Yudi Setianingrum Easy Agree Agree12. Faridah Nur Afifah Difficult Agree Agree13. Fifit Rizkiyani Difficult Agree Agree14. Arsy Pramesti Putri Easy Agree Agree15. Devi Fatmala Easy Agree Agree16. Siti Muamalah Easy Agree Agree17. Yanifa Karimatinisa’ Easy Agree Agree18. Dwi Oktoviani Difficult Agree Agree19. Kres Kartika Sari Difficult Agree Agree20. Siti Fatimah Difficult Agree Agree21. Adinda Riezky Putri Easy Agree Agree22. Anika Juniartuni Easy Agree Disagree23. Ririh Eka Easy Disagree Disagree24. Asiyah Difficult Agree Agree25. Issabela Nilam Mentari Difficult Agree Agree
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From the above findings, it can be explained that:
1. There are 10 students who do not feel difficult with the usual method ofmemorization; there were 15 students who felt that the usual method of rote learningwas difficult to do and tended to be less effective for them.2. There is 1 student who states that chasing method is not effective method formemorization; there is one student who still doubts the effectiveness of this method;there are 23 students who agree that chasing method is an effective method to helpmemorize vocabulary in English.3. There are 2 students who disagree that the chasing method is a creative andinnovative method; there is one student who still doubts that this method is a creativeand innovative method; there are 22 students are convinced that chasing method is acreative method, innovative and should be applied in the future.

5. Conclusion

Chasing is a strategy in mastering vocabulary in english. This strategy usesdangdut songs as a medium to memorize vocabulary by changing the lyrics first.Respondents who are the subject of this research give positive appreciation andrecommendation to apply strategy on other language learning by adopting this chasingstrategy mechanism.
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How Games Play a Part in Teaching English to Young Learners

Fitria AftiniaSMP Muhammadiyah 9 Surabayaniafa13@gmail.com
AbstractIn Curriculum 2013, English is given to students starting from junior highschool. Despite the controversy about the appropriate age in learning English, manyparents believe that English is necessary in this 21st century so they let their childrenin elementary school take English lesson both at school and at home. This study aimsto know how games play a part in teaching English to young learners in a privatecourse and how well they give impact on learners’ English ability. The subjects are sixelementary school students who have been taking an English course in Surabaya atleast one year. The results of observation and questionnaire show that games arebeneficial for young learners to learn English. Besides, games could motivate themduring the process of learning and give effect on their achievements. These results areexpected to give benefits to English teachers or tutors to plan the lesson so it issuitable with students’ need. Besides, it is also expected that TEYL will not be seen asa restriction that may hinder students in learning their native languages.
Keywords: games, teaching English, young learners
1 IntroductionIn this 21st century, learners are faced by skills that must be prepared. Fadel(2008) mentions 21st century skills framework and puts critical thinking, problemsolving, creativity, innovation, communication and collaboration as learning andinnovation skills. According to Rotherham and Willingham (2010), the aforementionedskills are actually not new.One skill mentioned previously is communication. To be able to communicateand engage in meaningful conversation, language mastery is necessary. English as aninternational language and a foreign language in Indonesia is clearly important tolearn. Although English in Curriculum 2013 is stated as a compulsory subject in juniorhigh school, many elementary schools provide English as one local content thatstudents have to learn. It shows that English is considered as important even in theprimary schools.Teaching English to young learners has been a long discussion. Some peopleargue that learning English at the early age is not supposed to be done because it
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could affect the acquisition of the first language. Others state the opposite in whichlearning languages early is better (Hu, 2007). According to Mcilvain (2017), onebenefit of early language learning is acquiring native-like proficiency. Despite thiscontroversy, many parents let their children take English courses outside school. Itproves that parents consider English as one necessary skill for their children to learn.Teaching English to young learners is indeed challenging. Since the course islikely conducted outside school hours, tutors of private courses should design anyattractive ways for students to learn. The teaching and learning activities in the courseshould be various and fun to avoid the boredom that could lead to demotivation.The problem in this era in which technology is found in every single life is manylearners are more attracted to games in the gadget. They can spend their days with theirgadgets. Like what Muduli (2014) states, “recently, every other day informationtechnology or IT invents lucrative gadgets are attracting the attention of the presentgeneration.” This case could cause gadget-addiction and it is certainly a challenge ofeducators.The aforementioned challenges encourage teachers or tutors to make a betterELT so students especially young learners are motivated to learn English. Manyresearchers are interested in various methods, techniques, or media as their focuses indoing research in the country in which English is not the first language. Games asinstructional media could be advantageous in English classroom, therefore, this study isconducted.
2 ProblemsGames come in many forms. Nowadays games in the gadget are favoritesamong children. Not all games are designed for educational purposes. Many educatorsare attracted to bring games as instructional media to the classroom because of theirpotential. Therefore, this study aims to find out how games play a part in teachingEnglish to young learners in a private course in Surabaya and how well they giveimpact on learners’ English ability.This study only focuses on a group of students in a private course named HighSurabaya College. The course is conducted in one house of the student in the group.This study is expected to give benefits to English teachers or tutors to plan the lesson
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so it is suitable with students’ need. Besides, it is also expected that TEYL will not beseen as a restriction that may hinder students in learning their native languages.
2 M e t h o d sThis study employed descriptive qualitative design which intended to find outhow games play a part in teaching English to young learners in a private course inSurabaya and how well they give impact on learners’ English ability. The subjects aresix elementary school students who have been taking an English course at least oneyear. The course is held twice in a week. They are currently studying in privateelementary schools in Surabaya. Table 1 presents the detail of the subjects.
Table 1. Descriptions of the Subjects

Subject Class Years of Taking Course1 6th grade 3 years2 5th grade 4 years3 5th grade 1 year4 5th grade 4 years5 5th grade 4 years6 5th grade 4 years
In this study, the researcher is the key instrument and it is supported by the datafrom observation and questionnaire. The observation was conducted by the researcherby using field notes while the respondents of the questionnaire were parents of thestudents. The observation includes how the students react towards the games. Thequestionnaire includes: (1) whether the student has ever told his or her parents aboutthe activities in the course, (2) what the student likes to tell, (3) what aspect of gamesthat the student tells, (4) what effect of learning with games during the process, (5)what effect after learning with games (the product). In this semi-closed questionnaire,the respondents could choose the answers available and write their own answer on thespace provided.
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3 A n a l y s i s /  d i s c u s s i o nThe data from the questionnaire and observation are elaborated in thissection. The result of the questionnaire is presented in Table 2.

Table 2. Results of the Questionnaire

Indicator (translated)
Subject
1 2 3 4 5 6Has your child evertold you the activitiesin the course? Yes No Yes Yes No Yes

What did he or she tellyou? Games Herfriends His friends Games,herfriends,lesson
Games Games,hisfriendsIf it is about games,what did he or she tellyou? Kinds ofgame,the funofplaying

The fun ofplaying - Kinds ofgame, thefun ofplaying
The fun ofplaying The funof playing

Learning with gamesthat he/she told youcauses… Shewantsto go tothecourseearlier
She wantsto go tothe courseearlier

He neverforgets theschedule ofthe course,he isreluctant toleave thetutoring.

She neverforgets thescheduleof thecourse,she isreluctantto leavethetutoring,she wantsto go tothe courseearlier.

He isreluctantto leavethetutoring.
He neverforgetsthescheduleof thecourse.

After he/she learnswith games in thecourse, then… HerEnglishscore isincreasing
HerEnglishscore isincreasing,passive

His Englishscore isincreasing. She wantsto learnEnglish athome,learnEnglishmore, joinEnglishcompetitions, and getmoreexperience. HerEnglishscore isincreasing.

- He wantsto learnEnglish athome, hisEnglishscore isincreasing.
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From Table 2, it can be seen that 4 of 6 students told their parents about theactivities in the course. Based on the observation, Subject 2 is considered as a quite-typeperson while Subject 5 likes playing games than talking in English. Therefore, they mayhave a difficulty in having a communication at home with their parents.Indicator 2 shows that most students like talking about games played and theirfriends in the course to their parents. It shows that games instructional media that canattract students’ attention. Besides, students of elementary school likely feelenthusiastic in doing activities together with their friends. It is supported by Smale(2011) who states that education supports the use of games because of their benefits.In Indicator 3, it can be seen that most students like talking about the fun ofplaying games. Based on the observation, Subject 6 has once followed the tutoring eventhough he was not quite well at that time. According to Fenrich (1997), games couldcreate a fun learning and it is suitable for both males and females, adjusted to theirinterests. Two other respondents of the questionnaire state that their children likementioning the kinds of the game played in the course. It is supported by Sudjana andRivai (2002) who state the benefit of games namely making teaching and learningactivities vary.Learning with games makes the three students want to go to the course earlier.It can be seen from the result of Indicator 4. It shows that the students are excited tolearn English in the course. Three students are also reluctant to leave the tutoring.Based on the observation, Subject 2 and Subject 5 did not want to leave the tutoringearlier when her sister and his parents picked them up. It shows that during theprocess, games as instructional media encourage students to stay in the course andlearn English.From the results of Indicator 5, four respondents state that their children’sEnglish scores are increasing. It shows that games played in the course not only makestudents excited but also give effect on their achievement. Besides, according to onerespondent, learning with games in the course makes her child learn English at home,join English competitions, and want to get more experience. It can be said that games asinstructional media give more benefits to students. Like what Chen (2005) states, funlearning tends to reduce students’ anxiety and increase their motivation. In otherwords, games could motivate students to do better in English.
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3.1  Educational GamesThe categories of games can be based on its genre or purpose. When bringinggames into the classroom, educators must think of the purpose which is foreducation. Ismail (2006) classifies educational games into traditional games andmodern games. The games in this study are considered as traditional games sinceno technology is involved and they are written in the following sub-section.

3.1.1 Blindfolding GameThis game focuses on speaking and vocabulary. It is the most favoritegame of the students in this study. This game allows students to move their bodyas they run around. Like its name, this game needs to blindfold players to play.One student is blindfolded and others are free to run around the room. Theblindfolded one must catch another student. After successfully catching anotherstudent, he or she must mention another student’s body parts in English andguess who is caught. The caught one then becomes the blindfolded one.
3.1.2 Whispering GameAnother name of this game is “telephone” because it needs players to passwords or sentences to others. This game focuses on listening and speaking skills.Students sit or stand in a row. The tutor whispers one sentence to the student atthe end of the row, then he or she will whisper to another student beside him orher. It goes on until the last student at another end hears the sentence. Then thelast student mentions the sentence aloud. The tutor will check whether thesentence mentioned is same as the one the tutor whispers to the first student. Ifthe sentence is not same, the tutor checks who makes the mistakes. The studentwho makes the mistakes get a punishment like singing an English song.
3.1.3 Board GameThis game focuses on vocabulary and it is a common game which needs aboard, dice, and some pawns to play. The teacher or tutor can print the board ormakes his or her own by drawing some boxes from “start” to “finish”. In someboxes, there are question mark signs. When a student’s pawn stops in the boxwith the sign, the tutor will ask him or her a question. If the student cannotanswer, the pawn must go back to the previous box. This game is interesting atfirst but the students get bored after playing it a few times because they do notmove their body much.
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4 ConclusionFrom the aforementioned discussion, it can be concluded that the games arebeneficial for young learners to learn English. It could motivate them during theprocess of learning and give effect on their achievements. Non-electronic games asinstructional media especially are helpful and suitable with young learners’characteristic.It is suggested for tutors to suit the topic of games with students’ ages.Besides, the variety of playing games and the learning objectives should be takeninto account. Other researchers are suggested to explore more games that make useyoung learners’ enthusiasm to learn English.
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University Students Use of Smartphone and Its Apps in Learning English
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AbstractTechnology advancement is unavoidable, including in learning English. It is said that atpresent everything is at one’s finger’s tip. It is easy nowadays for students to accessinformation by the help of technology. They can find learning materials, interact withothers in any group discussion, send and receive documents, have fun while learningeasily. Besides, they can download any apps which they think interesting and suit theirlearning. The use of such technology is in the area of MALL (Mobile Assisted LanguageLearning). In line with this phenomenon, this study focuses on three research questions.First, how do students think of the use of smartphone and its application (apps) relatedto their English learning. Second, what websites of English learning that students visitthe most. Third, what apps related to English learning that the students like todownload and to usethe most. The subjects of this study are students of Englishdepartment in one university in Surabaya, Indonesia. The data of this study is collectedthrough questionnaire and FGD answers. Since the subjects of this study are only fromone university, the results of this study might not be generalized to wider population.Yet, the findings of this study actually reveals the students’real interest in usingsmartphone and its apps to support their learning of English.
Keywords: MALL, smartphone, apps, English learning
I. IntroductionNowadays, wherever one goes, he/she will find gadget used by people, includingchildren and teenagers. It seems that this phenomenon is widespread all around theglobe, not only in Indonesia.It is common to hear people saying that the availabilityof affordable gadget like netbook and smartphone influence people’s lifestyle,including the way the learn things. Whenever somebody wants to learn to cook,he/she does not have to buy cook books like people in the 80s, what he/she does issimply connect their computer, laptop, or smartphone to internet, then find therecipe through search engine or find the cooking tutorial in YouTube. Instantly, aslong as internet connection is available, people can get information related to thecooking they plan to do. Information is easy to obtain as long as one has digitalliteracy competency. This competency is a prerequisite for expanding access toinformation and communication technologies in order to ensure greater
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competitiveness of young people on the labor market (Shopova,2014). Thiscompetency is essential because it is one of 21st century skills that enable people tocope with 21st century challenges.In language teaching and learning world, the same skill is also required. Seeingthat school and university students at presentare connected to internet throughtheir gadget almost anytime and anywhere, it is assumed that students already havedigital literacy competency. They might be accustomed to use gadget to learnlanguages, including English, a foreign language which is learned by students in anykinds of schools in Indonesia and officially stated and arranged in curriculum. Thisstudy attempted to reveal how students use their gadget as well as what sites andapps they usually use in learning English. It is expected that the findings of this studywill be able to be used by teachers in optimizing students self-learning program.

II. Research QuestionsThere are three research questions developed in this study. They are:A. How do students think of the use of smartphone and its applications (apps)related to their English learning?B. What websites of English learning do students visit the most?C. What apps related to English learning that the students like to download and touse the most?
III. Related Literature and Previous Studies

Mobile devices (apps) are effective and helpful for college students to improveEnglish with self-regulated learning approach instead of traditional learningapproach (Qiaochu &Xuan,2014). Learning through the facilities offered by theInternet is both interesting and engaging(Suratno, et al., 2013).Mobile technologieshave the potential to provide new learning experiences which enable students toengage more frequently in learning activities in their community of practice(Daesang et.al., 2013).It leads to what so called MALL. MALL has been defined as theuse of “mobile technologies in language learning, especially in situations wheredevice portability offers specific advantages” (Kukulska-Hulme, 2013).  The
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following figure by Stockwell and Hubbard shows the connection between CALL,ML, and MALL.

Figure 1.The relationship ofcomputerassisted language learning(CALL), mobile-assistedlanguage learning (MALL), and mobile learning (ML). The shaded arearepresents the overlap.MALL has so much in common with CALL and ML that it is best understood asmostly belonging to both disciplines rather than being set apart from them, thoughthe figure incorporates a “MALL-specific” region as well (Stockwell, G., & Hubbard,P., 2013).Related to MALL, Farley et.al. (2015)found that students have access to and use awide range of mobile devices to informally support their learning, but teachers didnot have enough knowledge to optimized the use of the deviceavailability inteaching learning process. Yet, Nalliveettil&Alenazi (2016) suggested that Englishteachers were of the opinion that smart phones can certainly make studentsindependent learners by accessing resources repeatedly from different sourcesavailable on the internet.Suratno, et al. (2013) found that mobile phones have been the most frequentlyand laptops as their second most frequently-used gadgets used by students whoadmitted that their vocabulary expands as a result of using them. The use ofWhatsApp, for instance, is significant in helping thestudents learning the languagebetter and enhancing their proficiency in using the English language, therefore theusage of WhatsApp should be encouraged to the students and internet facilitiesshould be provided as a toppriority in today’s education (Mistar&Embi. 2016).Unfortunately, Suratno, et al. (2013) also found that students in Central Javahavenot taken advantage of the gadgets to specially use for improving and learningEnglish, such as reading, writing, listening, grammar quizzes, vocabularyexpansion.Similarly, it was found in another country that students use smart phone
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in learning, but in a very limited way (Aamri &Suleiman. 2011). However, there is aquestion emerged on whether students really think that the use of gadget in Englishlearning is truly beneficial for them. Questions on what websites and apps they usefor the independent learning are also trigger curiosity.

IV. MethodsA total of 90 university students from one major were the participants of thisstudy. This is a combination between male and female students. Yet, this study didnot consider the students’ gender since it is not asked in the research problems. Thestudents were undergraduate students from various level. There are 3 levelscovered i.e. students of 2014, 2015, and 2016.In order to collect data, there are two instruments used in this study. They arequestionnaire and FGD note. The students’ responses on the questionnaire wereused as the data to answer research questions 1, 2, and 3. There are two kinds ofresponses derived from the questionnaire. For the first kind of response, thestudents were asked to give responses by choosing one of the options provided toshow their opinion on the given statements. The responses are strongly disagree,disagree, agree, and strongly agree. The second response was in the form of freeanswers given on some open questions related to research questions number twoand number three.To confirm the data in the questionnaire and to get additionaldata to support this study, FGD was carried out after the data from thequestionnaire were processed. Then, since this study applies descriptive qualitativedesign, the responses were reported in the form of percentage and description.
V. Result and DiscussionThe result and discussion in this part are presented based on the research questionsorder.

A. How students think of the use of smartphone and its apps related to their

English learning.The study found that most participants thought that their smartphoneshelp them to improve their skills of English. The responses for question number1 to 4 in the following table show that most students chose strongly agree andagree rather than disagree and strongly disagree. It indicates that the students




